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Part one 
 
Foreword 
 
It gives me great pleasure to introduce the East Sussex Agreed Syllabus for Religious 
Education 2011.  This syllabus replaces ‘Responding to Religions and Life’, the East 
Sussex Agreed Syllabus of 2005. Although the publication of the new syllabus was due 
in 2010, East Sussex SACRE (Standard Advisory Council on Religious Education) 
decided to wait in order to take account of the most recent government curriculum 
proposals. This will ensure that the new syllabus incorporates these changes and so 
determines the Religious Education curriculum in East Sussex for the next five years.  
In 21st century Britain, it is vital that young people develop a good understanding of 
other people's beliefs, faiths and religions. This means learning about Christianity and 
other religions including Islam, Hinduism, Buddhism, Bahai, Sikhism and Judaism, but 
also considering secular beliefs such as Humanism and Atheism. Our society has never 
been so diverse; good Religious Education plays an important role in helping to keep 
this country a tolerant and inclusive place to live.   
 
We would do well to reflect on the words of Professor Brian Gates, Chairman of the 
Religious Education Council: “The challenge is highlighted of how to guarantee that the 
classroom experience of RE is of high quality for each child and young person in every 
school and academy."  This is of prime concern to SACRE and I trust that this Agreed 
Syllabus will give a curriculum and some of the tools that RE subject leaders need to 
develop a rich, challenging and enlightening RE curriculum fit for the 21st century.  
 
My thanks go to the members of the East Sussex Agreed Syllabus Conference, to 
SACRE and to all those who have helped to prepare this new syllabus.  May it be a tool 
to provide creative, inspiring and challenging Religious Education to enable our children 
and young people to develop skills and understanding needed for life in our diverse 
communities in East Sussex.  
 
Councillor Matthew Lock, Chairman of Agreed Syllabus Conference and SACRE.  
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Introduction 
 
The purpose of this Agreed Syllabus for Religious Education 
This new East Sussex Agreed Syllabus, ‘A Journey of Discovery’, replaces the previous Agreed 
Syllabus and is thoroughly rooted in the non-statutory framework. It uses the programmes of 
study, the breadth of study and the eight-level scale of attainment in Religious Education.  
 
This Syllabus affirms the important contribution that RE makes to the education of all pupils 
growing up in contemporary British society. It seeks to contribute to a curriculum in schools 
which the 1988 Education Reform Act expects to be balanced, broadly based and: 

a. promotes the spiritual, moral, mental and physical development of pupils at the school 
and of society; and 

b. prepares pupils for the opportunities, responsibilities and experiences of adult life. 
 
The Syllabus has four purposes, which mirror those of the National Curriculum: 
 
To establish an entitlement 
The Agreed Syllabus endorses for all pupils, irrespective of social background, culture, race, 
religion, gender, differences in ability and disabilities, an entitlement to learning in RE. This 
contributes to their developing knowledge, understanding, skills and attitudes, which are necessary 
for their self-fulfilment and their development as active and responsible citizens. It is expected that 
few, if any, parents will wish to withdraw their children from this entitlement. 
  

To establish standards   
The Agreed Syllabus sets out expectations for learning and attainment that are explicit to pupils, 
parents, teachers, governors, employers and the public, and establishes standards for the 
performance of all pupils in RE. These standards may be used as part of assessment for 
learning, to help pupils and teachers set targets for improvement and evaluate progress towards 
those targets. 

 
To promote continuity and coherence 
The Agreed Syllabus seeks to contribute to a coherent curriculum that promotes continuity. It 
facilitates the transition of pupils between schools and phases of education and can provide 
foundations for further study and lifelong learning.  
 

To promote public understanding 
The Agreed Syllabus aims to increase public understanding of, and confidence in, the work of 
schools in RE. It points to the extensive amount of public involvement in RE through Agreed 
Syllabus Conferences (ASCs), SACREs and local authorities, governing bodies, dioceses, faith 
communities and other interested groups. It will encourage others with potential interest to 
participate in enriching the process of providing RE. 
 
This new Agreed Syllabus focuses on the following areas: 
aspects of the subject that will motivate and engage the learners; 
making RE relevant to the twenty-first century and the world of work; 
placing a stronger emphasis on skills and concepts; 
providing greater opportunities for pupils’ spiritual, moral, social and cultural development; and 
providing guidance for RE in the Foundation Stage. 
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Chapter 1 
 
The background to ‘A Journey of Discovery’ 
 
Since the publication of the last East Sussex Agreed Syllabus there have been a number of 
significant changes in Religious Education, in particular the continuing development of the non-
statutory national framework for RE (QCA 2004). Although this document continues to be 
advisory rather than statutory, it aims to offer greater consistency nationally. This national 
framework sets out clear principles that schools should follow in the teaching of RE. It sets out 
what pupils should study from the ages of three to 19 and makes it clear that all pupils have an 
entitlement to a religious education independent of their faith or background. It states that RE is 
important because it: 
‘provokes challenging questions about the ultimate meaning and purpose of life, beliefs about 
God, the self and the nature of reality, issues of right and wrong and what it means to be human. 
It develops pupils’ knowledge and understanding of Christianity, other principal religions, other 
religious traditions and other world views that offer answers to questions such as these. It offers 
opportunities for personal reflection and spiritual development. It enhances pupils’ awareness 
and understanding of religions and beliefs, teachings and practices and forms of expression, as 
well as the influence of religion on individuals, families, communities and cultures. 
 
Religious Education encourages pupils to learn from different religions, beliefs, values and 
traditions while exploring their own beliefs and questions of meaning. It challenges pupils to 
reflect on, consider, analyse, interpret and evaluate issues of truth, belief, faith and ethics and to 
communicate their responses. 
 
Religious Education encourages pupils to develop their sense of identity and belonging. It 
enables them to flourish individually within their communities and as citizens in a pluralistic 
society and global community. Religious Education has an important role in preparing pupils for 
adult life, employment and lifelong learning. It enables pupils to develop respect for and 
sensitivity to others, in particular those whose faiths and beliefs are different from their own. It 
promotes discernment and enables pupils to combat prejudice.’ 
 
                                                                                         The non-statutory framework 2004 
 
Other significant changes affecting Religious Education  
 

• Changes in inspection arrangements mean that SACRE can no longer use inspectors’ 
reports from individual schools as a basis for monitoring standards in RE. This places a 
greater responsibility on the Agreed Syllabus to provide a clear benchmark for 
standards and achievement in RE. 

 
• The greater emphasis on school self-evaluation. The national self-evaluation guidance 

in RE has been endorsed by many local authorities as a critical tool in the effective 
monitoring of RE. The guidance gives greater emphasis to reviewing pupils’ progress 
and making wider use of pupil feedback. Voluntary Aided schools might adopt a 
combination of their diocesan strategy and the national document in order to ensure 
that they fulfil the requirements of their trust deeds. 

 
• The continued growth of both full and short course entries in GCSE RE/RS means that 

an accreditation course has become the norm for assessing RE in Key Stage 4. This 
Syllabus expects that all students capable of taking an accredited course in RE are 
given the opportunity to do so. 
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• The importance of effective inclusion which involves teaching a lively, stimulating RE 

curriculum meeting the needs of all pupils including those with Special Educational 
Needs Disabilities, pupils from all religious communities, gifted and talented pupils, and 
pupils from a wide range of ethnic groups and diverse family backgrounds. 

 
• The profile of religion has changed significantly locally, nationally and internationally. 

World events have created considerable media interest in the role and function of 
religion in the modern world.  While much of this focus has been on Islam, other issues 
such as the development of inter-faith networks, the wearing of religious symbols, and 
the controversies in the fields of science and religion have all led to religion and pupils’ 
spiritual, moral, social and cultural development having a high profile in the news 
nationally and locally. 

 
The legal position of Religious Education 
 
Religious Education is a statutory part of the basic curriculum and must be taught to all 
registered pupils in maintained schools including those in the Sixth Form and Early Years 
Foundation Stage in maintained schools. The requirement for Early Years Foundation Stage is 
that their programme should include opportunities for spiritual development and should enable 
them to reach the early learning goals, preparing them for the subject when they reach Key 
Stage 1.  
 
Unlike the National Curriculum, RE is administered at a local, rather than a national, level by 
local SACREs. Each local authority has the responsibility for the production, adoption, 
implementation and review of the Agreed Syllabus and must produce a document which sets out 
what pupils must be taught. The local authority must set up a SACRE to monitor and review RE 
in the authority.   
 
RE needs to be taught in accordance with the Agreed Syllabus in all maintained schools except 
those that are Voluntary Aided (VA).   
 
East Sussex Church of England VA schools are recommended by the Diocesan Board of 
Education for Chichester to follow the East Sussex Agreed Syllabus with additional material 
from the National Society and diocesan guidance. East Sussex Roman Catholic VA schools are 
required to follow the diocesan guidelines from the Diocese of Arundel and Brighton. 
 
Academies without a religious character have to follow the Agreed Syllabus. Academies with a 
religious character should teach RE in line with the denominational syllabus. Non-
denominational faith academies can take either option, depending on the wishes of the sponsor 
and what is agreed by The Secretary of State. 
 
The Education Act (1996) requires that: 
• Religious Education in community and voluntary controlled schools must be provided for all 

registered pupils in accordance with the local Agreed Syllabus; 
• every Agreed Syllabus shall reflect the fact that the religious traditions in Britain are in the 

main Christian whilst taking account of the teaching and practices of other principal religions 
represented in Britain; 

• no Agreed Syllabus shall provide for RE to be given to pupils at a community school by 
means of a catechism or formulary distinctive of a particular religious denomination (but this 
is not to be taken as prohibiting the study of such catechisms or formularies); 

• the Local Authority, Head Teacher and the Governing Body shall exercise their functions 
with a view to ensuring that RE is given in accordance with the Agreed Syllabus in all 
schools where the syllabus is legally binding; 
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• parents have the right to request the withdrawal of their child from part or all of Religious 
Education; 

• teachers have the right of withdrawal from teaching the subject; 
• RE in special schools shall be taught, as far as is practicable, in accordance with the Agreed 

Syllabus; 
• in a voluntary controlled (VC) school, if the parent requests it, arrangements must be made 

for additional RE to be given in accordance with any Trust Deed or the practice followed 
before the school became controlled; and 

• RE in VA schools must be in accordance with the Trust Deed and is to be determined by the 
governors. 

The Schools Standards and Framework Act (1998) established that the above arrangements 
apply to community and foundation schools. 
 
Right of withdrawal  
Legislation allows parents a right of withdrawal from all or part of Religious Education.   
For further information refer to the non-statutory guidance for RE published January 2010 
(www.teachernet.gov.uk/teachingandlearning/subjects/re/guidance)  
The parent/carer should write to the headteacher regarding this matter. Parents should be 
aware that they are required to provide work of a religious/faith/belief-based nature as a 
substitute for the RE work. If RE is taught within another discipline, eg during a history unit or 
cross-curricular unit, the parents legally cannot ask for withdrawal. 
 
 

 
 
Buddhist Prayer 

 
Time allocation: 
Religious Education is a component of the basic curriculum to be taught alongside the National 
Curriculum subjects. The principles of good planning and delivery apply to RE as they would to 
any other subject to ensure that pupils have a high quality, coherent and progressive experience 
of the subject. Schools are encouraged to use models of delivery which best suit the needs of 
the pupils, meet the statutory requirements of the syllabus and contribute to the cross-curricular 
dimensions of the wider curriculum. Although the legal requirements for the provision of RE in 
maintained schools do not specify any particular time allocation, it is recommended that at least 
5% of curriculum time be allocated in order to meet the syllabus requirements and ensure that 
all pupils receive their legal entitlement. The Non-Statutory Guidance 2010 states: 
 
‘Schools should weigh the advantages of regular coherent provision, say every week, against 
those of a more flexible provision when more time can be allocated in one week, term or year 
than in another, as long as the programme of study required by the Agreed Syllabus is covered. 
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They need to ensure that their RE provision includes a distinct body of knowledge and enables 
all pupils to make effective progress in achieving the RE learning outcomes.’  
 
Approximately this amounts to: 
 

• Early Years Foundation Stage: This stage describes the phase of a child’s education from 
the age of three to the end of reception at the age of five. During this stage, children may 
begin to explore the world of religion in terms of special people, books, times, places and 
objects and by visiting places of worship. They listen and talk about stories. They may be 
introduced to religious words and use their senses in exploring religions and beliefs, 
practices and forms of expression. They reflect on their own feelings and experiences.  
They use their imagination and curiosity to develop their appreciation and wonder of the 
world in which they live. 

• Key Stage 1: 36 hours per year 
• Key Stage 2: 45 hours per year 
• Key Stage 3: 45 hours per year 
• Key Stage 4: 70 hours across the key stage or that which is recommended by awarding 

bodies.  Those preparing for a full GCSE in religious studies will need more time. 
• Post 16:  A minimum of 20 hours per year for core Religious Education in the sixth 

form. Where accredited courses are followed, recommendations of the awarding body 
apply. 

 
Church aided schools are advised to consult their diocese as the time allocation will be greater. 
The programmes of study in this Agreed Syllabus have been written with this in mind.   
 
 
RE and collective worship:  
Although RE and the daily act of collective worship have links with each other, they are distinct 
and separate activities. They both contribute to the spiritual, moral, social and cultural 
development of pupils, but in different ways. Collective worship is not part of the 'taught day' and 
cannot be considered as part of the RE provision. 
 
 
 
  

 
 

Celebrating Diwali 
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Chapter 2 
 
The aims and importance of Religious Education 
 
To explore concepts 
Successful learners: 

• are encouraged to learn about religion and explore the beliefs of others; 

• develop the ability to contribute positively to society and cultivate an understanding and 
respect for others and themselves; 

• value both the commonality and diversity present in the world through gaining an 
understanding and respect for the main world religions; and 

• ask ultimate questions. 
 
To explore opportunities for personal and spiritual development 
Confident individuals: 

• will expand their personal development through openness, exploring beliefs and 
questions and meanings; 

• consider their own experiences, thus giving rise to the opportunity to learn from religion; 

• develop a sense of identity and belonging; and 

• increase their self-esteem and self-worth. 

 

To explore communal responses to issues 
Responsible citizens: 

• explore their role as part of both local and global communities; 

• think beyond themselves and consider community issues; 

• are inclusive and enjoy opportunities for creative expression that is respectful and 
sensitive to others; and 

• develop spiritual, moral, social, cultural and ethical awareness. 
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Key statements for Religious Education in East Sussex  
 

 
Religious Education stimulates discussion about: 
 

• ultimate meaning; 
• the purpose of life; 
• beliefs about God; and 
• the nature of self and the nature of reality. 

 
 
Religious Education offers opportunities for: 
 

• personal reflection and spiritual development; 
• pupils to learn from different religions, beliefs, values and traditions while exploring 

their own beliefs and questions of meaning and purpose; 
• pupils to reflect on, consider, analyse, interpret and evaluate issues of truth, belief, 

faith and ethics and to communicate their responses; and 
• pupils to develop their sense of identity and belonging, and enables them to 

flourish individually within their communities, as citizens of a pluralist society within 
a global community. 

 
 

 
Religious Education enables pupils to: 
 

• prepare themselves to face the challenges and responsibilities of adult life, 
employment and life-long learning; 

• develop respect and sensitivity to others, in particular those with faiths and beliefs 
different from their own; 

• combat prejudice, racism and discrimination; and 
• develop a reflective, discerning, caring approach to life. 

 
 

Religious Education: 
 

• provokes challenging questions about what it means to be human, the ultimate 
meaning and purpose of life, issues of right and wrong, the nature of reality and 
beliefs about God; 

• enhances pupils’ awareness and understanding of religious beliefs, teachings, 
practices and forms of expression, as well as of the influence of religion on 
individuals, families, communities and cultures; 

• develops a knowledge of religious teachings, practices and forms of expression; 
and 

• develops pupils’ knowledge and understanding of Christianity, other principal 
religions, other religious traditions, and world views that offer answers to these 
challenging questions.   
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Chapter 3 
 
Religious Education in East Sussex 
 
Key features of this Agreed Syllabus: 
 

•••• Clear links have been made regarding the relationship between RE and the Every Child 
Matters agenda. 

•••• The six strands of AT1 - Learning About Religion and Belief and AT2 - Learning From 
Religion and Belief, reflect the strands in the National Non-Statutory Framework for RE. 

 
AT1 

•••• Beliefs, teachings and sources 
•••• Practices and ways of fife 
•••• Forms of expression 

 
AT2   

• Identity and belonging 
• Meaning, purpose and truth 
• Values and commitments 

 
The programmes of study from the National Non-Statutory Framework for RE have been 
adopted in full (from Early Years Foundation Stage to 14 to 19) with the addition of studying 
religion and the media at Key Stage 3. 

 
• This Syllabus highlights focused religions to be studied at each key stage, including the 
 introduction of Islam at Key Stage 2. 
• Where appropriate, secular world views are introduced at each key stage. 
• Standards and achievements in RE are in line with the National Framework eight level 

scale. 
• The contribution of RE to the aims, values and purposes of the curriculum has been 

              highlighted. 
• The contribution of RE to the wider picture of learning has been extended, especially in  
 links between RE and other subjects in the curriculum and the central role of RE in  
 pupils’ spiritual, moral, social and cultural development.  
• It provides clear guidance on inclusion, RE for pupils with Special Educational Needs 

Disabilities and gifted and talented pupils. 
• The level descriptors have been produced in pupil-friendly language with exemplars as  
 well as the eight level scale from the National Non-Statutory Framework for RE. 
• P scales have been included as part of the chapter on level descriptors, again with a 

              pupil-friendly version. 
 



 11 

Chapter 4 
 
Religious Education for all pupils 

 
The nature of Religious Education means that it should be accessible to all pupils. The National 
Curriculum sets out principles that are essential to developing a more inclusive curriculum: 
 

• Setting suitable learning challenges. 
• Responding to pupils' diverse learning needs. 
• Overcoming potential barriers to learning and assessment for  
      individuals and groups of pupils. 
 

Learning should build on and be enriched by the different experiences brought to the subject by 
the pupils themselves. It should be based on setting suitable learning challenges, responding to 
pupils’ diverse needs and overcoming potential barriers. It should enable all pupils to fulfil their 
potential through incorporating a wide range of teaching and learning styles. Whatever the 
needs are of the pupils it is important to remember that the activities, resources and areas of 
study are age-appropriate as well as being differentiated according to ability. It should be 
recognised that learners may have more than one additional requirement that needs to be 
addressed.  

 
Equality of entitlement  
The East Sussex Children’s Services Equality Strategy sets the following principles for equality 
that foster warm, welcoming and respectful environments that allow us to:  
 

• question and challenge discrimination and inequalities; 
• resolve conflicts peacefully and work and learn free from harassment and violence; 
• recognise that there are similarities and differences between individuals and groups;  
• ensure that our differences do not become barriers to participation, access and  

learning but create inclusive processes and practices, where the varying needs of 
individuals and groups are identified and met. We therefore cannot achieve equality 
for all by treating everyone the same; and  

• build on our similarities and be enriched by our differences, so promoting 
understanding and learning between and towards others to create cohesive 
communities. 

 
Religious Education and inclusion 

In a complex, multi-cultural society, Religious Education has a significant contribution to make to 
inclusion issues, particularly in its focus on promoting respect, community cohesion and tackling 
issues of discrimination. This Agreed Syllabus contains many references to the role of RE in: 

• challenging stereotypical views; 
• appreciating positively differences in others;   
• providing pupils with important knowledge and understanding of world faiths and 

beliefs; 
• developing important skills such as reflection, investigation, communication and 

evaluation; 
• considering the impact of people’s beliefs on their actions and lifestyles; and 
• highlighting the importance of pupils’ specific religious beliefs and how RE can 

develop pupils’ self esteem.    
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The teaching of RE recognises that all children are of special value. Both pupils with learning 
difficulties and gifted and talented pupils in RE should have equal access to quality RE. Learning 
about, and learning from, religion is important for all pupils, especially in developing an under- 
standing of themselves and others. 
 
For those pupils whose first language is not English, schools should take specific action to help 
them learn both spoken and written English and fully access the RE curriculum. 
 
Pupils are also entitled to participate safely, in clothing appropriate to their religious beliefs, 
within the context of school uniform policy. 
 
Effective inclusion means teaching a stimulating, flexible and imaginative RE curriculum that 
gives opportunities for inspiration and challenge, and meets the learning needs of all pupils 
including those:  

• with learning and behavioural difficulties;  
• who are gifted and talented;   
• who have additional physical needs;  
• with other additional needs;  
• who are traveller children  
• who are looked-after children;  
• who have recently arrived in this country; 
• from all socio-economic backgrounds;  
• for whom English is an additional language; and  
• from all faith/belief/cultural backgrounds. 

 
Setting suitable learning challenges  
This Agreed Syllabus sets out what most pupils should be taught at each key stage. Teachers 
should develop the knowledge, skills and understanding in ways to suit the abilities of their 
pupils. This may mean: 

•••• selecting from the programmes of study set out for earlier or later key stages; 
•••• ensuring that standards should be at least equal with other subjects across the 

curriculum; 
•••• setting more appropriate tasks for pupils whose attainment falls below or significantly 

exceeds the expectations for the age group; and   
•••• providing appropriate resources for all pupils. 

 
Responding to pupils' diverse learning needs  
Teachers must take into account the diversity represented in the class, including social and 
cultural backgrounds, different ethnic groups and linguistic backgrounds. The different 
experiences, interests and strengths that pupils bring are particularly relevant in RE.  
  
It is important that teachers, parents and pupils recognise that it is the responsibility of the family 
to nurture their children in their own beliefs and values and that RE is an opportunity for pupils to 
learn about a range of beliefs, practices and ways of life.   
 
Teachers will need to take these differing religious backgrounds into account and to respect the 
religious beliefs and practices of the family. 
 
As in all subjects, RE teachers will need to take specific action to respond to pupils' diverse 
needs by: 

•••• creating diverse learning environments; 
•••• securing their motivation and concentration; 
•••• providing equality of opportunity through teaching approaches; 
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•••• using appropriate assessment approaches; and 
•••• setting targets for learning. 

 
 

Overcoming potential barriers to learning and assessment for individuals and 
groups of pupils  
To overcome any potential barriers to learning in Religious Education, some pupils may require: 

•••• support to access text, such as prepared tapes, particularly when working with significant 
quantities of written materials or at speed; 

•••• help in tasks that require extended writing to communicate their detailed ideas through 
alternative communication methods, such as the use of ICT or speech to allow pupils to 
demonstrate their understanding and to maintain their concentration and motivation;  

•••• non-visual means to access sources of information when undertaking research in 
aspects of RE; and   

•••• non-verbal means of expression in order to communicate ideas and responses. 
 
Supporting students with Special Educational Needs Disabilities 
In RE pupils with special needs should be offered the same experiences as other children but 
with appropriate modification and the opportunity to explore in depth over time. Teachers of 
pupils having special needs (whether in special or mainstream schools) are encouraged, as far 
as is practicable, to follow the programmes of study, modifying content where appropriate.  
Many pupils with special needs respond positively to sensory experiences (especially artefacts) 
and, through the use of the senses, can develop their understanding of story, celebration, signs 
and symbols and other forms of creative expression. Individual differentiation should be led by 
each child’s IEP (Individual Education Plan). Repetition is a key element of learning but requires 
diversity of teaching methods and approaches. Children’s own experiences of life - celebrating, 
exploring, belonging, sharing, feeling and caring are critical aspects of effective RE in 
developing whole personalities. 
 
Children with learning difficulties can benefit from: 

•••• caring, positive and encouraging learning environments where their efforts are valued 
and appreciated; 

•••• carefully planned work which highlights key areas to be covered and incorporates 
realistic, achievable goals; 

•••• individual help and support;  
•••• group work and collaborative learning, practical and oral work with additional time to 

respond to questions; 
•••• support with written work and the provision of alternatives, eg ICT, artwork, tapes, digital 

cameras and videos; 
•••• continual encouragement, praise and recognition; and  
•••• matching tasks appropriately to pupils’ capabilities, which is a critical aspect of RE for 

pupils with special needs. 
 
Pupils with special needs benefit from being able to reflect on their life experiences with 
concrete examples and questions, such as: 

•••• Who is special to you? and 
•••• Where is your special place?  What is it like? 
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Areas of prominence in Religious Education 
 

(adapted from RE for Very Special Children by Flo Longhorn 1991) 
 

 
���� Awareness of ‘self’ 
 

 
Feelings, emotions, senses, awareness of reactions to 
events. 
 

 
 
���� Awareness of others 

 
Relationships at school and home and within the community, 
awareness of the needs of others and achievements, stages 
of life, from cradle to grave. 
 

 
 
 
���� The needs of oneself 

 
Beginning to recognise own worth, self-esteem, 
achievements, privacy, acknowledging a range of positive 
and negative feelings, choice, accepting oneself, being able 
to communicate ‘no’ and to know that it is respected, 
developing a purpose in life. 
 

 
 
���� The needs of others 

 
Awareness of worth and self-esteem in others, caring, 
sharing, giving, acknowledging the rights of others to have 
different feelings. 
 

 
 
���� The world around oneself 

 
Awareness of the beauty and uniqueness of the world, the 
sensory world, caring for the world. 
 

 
 
���� The numinous sense 

 
Developing the sense of mystery and wonder, extending 
sensory awareness into unknown territory, awareness of 
religious feelings, curiosity. 
 

 
 
���� Celebrating life 

 
Awareness of personal events, school events and home 
events, awareness of festivals and celebrations, both secular 
and religious, exploring the common elements of religion. 
 

 
 
���� Reflection 

 
Stillness, privacy, awareness of being alone,  
awareness of belonging, meditation, awareness of other 
lifestyles. 
 

 
For some pupils verbal and written communication is particularly challenging, so other forms of 
communication such as movement, facial expression, other body language, and use of musical 
instruments are important. Using reflective learning activities and quiet calming music can help 
pupils in their spiritual development. 
 
As with other pupils, children with special needs can explore different religions through visits, 
visitors, pictures, stories, music and artefacts. Circle time, puppets, drama and role play can 
also help learning, particularly in AT2. Visual images need to be both simple and powerful.   
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Gifted and talented students in Religious Education 
 

‘Highly creative teachers help children  
to construct their own language for learning that 
kindles the human spirit, sharpens the mind, fills the heart 
and provides them with the energy to learn new skills 
now and in an unknown future.’ 

(Tony Hurlin) 
 
Religious Education should be seen as one of the key subjects where gifted and talented pupils 
can flourish. Expectations have to be high enough to make the learning challenging and be 
centred on independence of mind and thoughtfulness. Learners working at this level need 
materials that are presented in ways that extend the breadth and depth of their study. 
 

•••• Gifted pupils in RE are likely to have been identified as high achievers in other curriculum 
areas and can apply advanced thinking skills to their learning in RE. They are able to 
grasp demanding concepts in religion and beliefs quickly and have well-developed 
evaluative skills. 

•••• Talented pupils in RE may not necessarily be high attainers in other areas. Talented RE 
pupils often have a heightened spiritual awareness. They are eager to ask challenging, 
difficult questions and can take a subversive approach to their learning in RE. Talented 
pupils may also have a strong creative side and flourish when encountering different 
forms of religious expression. They may also be very good orally and contribute regularly 
and with insight to group and class discussion. They are not always adept at developing 
their written work, nor are they necessarily emotionally advanced, especially if they are 
younger than average in the peer group. 

 
In order to develop gifted and talented pupils learning in RE it is helpful to: 

• build clearly on prior knowledge, skills and understanding; 
• make greater use of open-ended questions which allow for different responses; 
• create opportunities for gifted and talented pupils to extend and develop their ideas and 

to suggest alternative views and hypotheses; 
• develop more opportunities both for independent and collaborative learning, ie for 

alternative means of expression; and 
• utilise a range of challenging resources which enable gifted and talented pupils to 

engage with complex and demanding ideas. 
 
The following main elements in teaching gifted and talented pupils establish a mind-set where 
teachers can see beyond the horizon of possibility. Many are key elements of RE and set it as a 
key subject for these pupils. The main elements are: 

• a high level of emotional engagement; 
• a depth of spiritual involvement; 
• inspiration from the thoughts and ideas of others; 
• expression of personal meaning; 
• a clear framework for analysis; 
• the flow of original ideas; 
• moments of brilliance; 
• taking away the learning for thought, reflection and refinement; and 
• creating something unique. 
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Pupil well-being in Religious Education 
 
The Children Act of 2004 included Every Child Matters, highlighting five key dimensions, 
namely: 

• Being healthy 
• Staying safe 
• Enjoying and achieving 
• Making a positive contribution 
• Achieving economic well-being 

 
Central to the above dimensions are the promotion of self-esteem for all children. This is a 
fundamental attitude in RE and needs actively nurturing at every key stage of learning. 
 

‘We are what we think, 
All that we are arises with our thoughts, 
With our thought  we make the world.’ 

The Dhammapada 

 
 
 
 
 
 
 
 
 
 
 

 
Being healthy (body, mind and spirit)  

 
RE contributes to a healthy body by helping pupils to: 
 

• respect the dignity and worth of the human body and appreciate the rich diversity of 
humanity; and 

• consider teachings from religious and other belief systems about food and drink, drug use 
and misuse, relationships and human sexuality.   

 
RE contributes to a healthy mind by helping pupils to: 
 

• develop important skills of investigation, communication and evaluation; 
• engage with challenging concepts and ideas in the philosophy of religion; 
• develop an understanding of complex ethical issues; 
• understand that religions have much in common; and  
• develop the ability to listen effectively and use reasoned arguments in  

debating sensitive and controversial issues in religion and beliefs. 
 
RE contributes to a healthy spirit by helping pupils to: 
 

• develop a discerning, thoughtful approach to life; 
• reflect on the complexity of the human spirit and its capacity both for good  

and evil; 
• promote their self-esteem and recognise the importance of the spiritual dimension of life; 
• consider how religions and beliefs respond to powerful questions of meaning; and 
• reflect on the beauty of the planet and the importance of caring for the environment. 



 17 

‘Civilisation is preserved by these things: 
by truth, by justice, and by peace.’ 
Rabbi Simon ben Gamaliel 

 
 
 
          
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                                            
 
 
 
 
 

 
‘Put away from you all bitterness and wrath 

and anger and wrangling and slander, 
together with all malice 

and be kind to one another, tender hearted, 
forgiving one another, as God in Christ has forgiven you.’ 

                                                                            Ephesians: 4 v31 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Staying safe  

 
RE contributes by:-  

 
• highlighting the importance of developing good relationships and respecting differences 

between people; 
 

• developing pupils’ learning about the diversity of religious and ethnic groups; 
 

• developing awareness of the destructive power of prejudice, racism, offending behaviour 
and bullying, including key teachings from religions and belief systems on these issues; 
 

• considering the influence of positive role models and what can be learned from negative 
stories and events; 
 

• encouraging pupils to take responsibility for who and what they are; and  
 

• exploring how in religions and beliefs people took (and take) risks to highlight their beliefs  
and values. 

 
Making a positive contribution    

 
RE contributes by:-  

 
• promoting racial and inter-faith harmony and respect for all, combating 

 prejudice and discrimination;  
• contributing positively to pupils’ concepts of community and their roles  

 within it; 
• considering the place of rules and guidance in their own lives and  

within religious traditions; 
• considering rights and responsibilities for themselves, their communities and within 

religions and belief systems; and 
• developing the key attitudes of open-mindedness, the ability to sustain their own views, 

disagree respectfully and listen well to others. 
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‘If you think about disaster, you will get it. Brood about death and you hasten 
your demise. Think positively and masterfully, with confidence and faith, and 
life becomes more secure, more fraught with action, richer in achievement and 

experience.’ 
Swami Vivekananda (Hindu Spiritual Leader) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
‘Our job is to care for others… 

He is not a believer who eats his fill 
while his neighbour remains hungry by his side.’ 

                                                                      Hadith (teaching of Prophet Muhammed) 

 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER 5 
SUPPORTING THE WHOLE SCHOOL CURRICULUM 

THE CONTRIBUTION OF RE TO THE AIMS OF THE CURICULUM 
 

 
Enjoyment and achievement    

 
RE contributes by:-  

 
• providing lively, challenging learning activities, including story, music, drama, 

using ICT, group and class discussion, which stimulate pupils’ mental and 
emotional development; 

• encountering visits and visitors from a range of faiths and beliefs; 
• promoting pupils’ own ideas, and providing opportunities to explore and reflect on 

key questions and values; 
• developing key skills such as investigation and enquiry, communication, 

interpretation and evaluation; and 
• setting clear standards in knowledge, skills and understanding which are 

understood by pupils and lead to improvements in learning. 
 

 
Achieving economic well-being     

 
RE contributes by:-  

 
• investigating issues of faith, wealth and poverty,  

justice and responsibility;            
• considering how religions and other beliefs lead to particular actions and concerns; 
• reflecting on global issues of social justice and the importance of the environment;  
• considering spiritual issues such as the worth of humans and all living species, including 

animals and plants; 
• developing a sense of conscience; 
• raising questions about injustice and inequality; 
• preparing pupils (through the key skills and attitudes as well as knowledge and 

understanding) for working life, being able to flourish as confident, caring citizens; and 
• considering key teachings from religions and beliefs about wealth, materialism and 

happiness. 
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Chapter 5 
 
Supporting the whole school curriculum 
 
The contribution of Religious Education to the aims of the curriculum 
There are two central aims of the whole school curriculum, namely: 
 
Aim 1: To provide opportunities for all pupils to learn and achieve. 

Schools should plan in all subjects to develop the knowledge, understanding, skills, values and 
attitudes which will enable learners to participate in a multi-ethnic society. Their aim is to engage 
the learners and prepare them for life as ‘global citizens’. 

Materials should be presented in a way that is suitable for the learners’ age, understanding, 
experience and prior achievement to fully engage them in the learning process. 

Religious Education is a stimulating, interesting and enjoyable subject. The knowledge, skills 
and understanding outlined in this Agreed Syllabus are designed to promote the best possible 
progress and attainment for all pupils. RE develops independent and inter-dependent learning 
and makes an important contribution to pupils’ skills in literacy and information and 
communication technology. RE promotes an enquiring approach in which pupils carefully 
consider issues of belief and truth in religion. It also enhances the capacity to think coherently 
and consistently, enabling them to evaluate thoughtfully their own and others’ views, in a 
reasoned and informed manner. 
 
Aim 2: To promote pupils’ spiritual, moral, social and cultural development and prepare 
all pupils for the opportunities, responsibilities and experiences of life. 

 
Religious Education plays a significant role in the promotion of spiritual, moral, social and 
cultural development.  At the heart of this Agreed Syllabus lies a commitment to focus on 
ultimate questions and ethical issues. This enables pupils to appreciate their own and others’ 
beliefs and cultures and how these impact on individuals, communities, societies and cultures.  
RE seeks to develop pupils’ awareness of themselves and others, enabling them to develop a 
clear understanding of the significance of religion in the world today and to learn about the ways 
different faith communities relate to each other. 
 
This section sets out in general terms how RE can promote learning across the curriculum in a 
number of important areas. 
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The contribution of RE to the values of the whole school curriculum 
 
Religious Education actively promotes and supports values such as:-  
 

truth, trust, commitment, patience, forgiveness, courage, responsibility, 
reconciliation, hope, justice, equality, freedom and respect for all 

 
It places specific emphasis on pupils valuing themselves and others, the role of family and 
community in religious belief and activity, the celebration of diversity in society through 
understanding similarities and differences, and human stewardship of the earth. It aims to 
promote religious understanding, discernment and respect, and to challenge prejudice and 
stereotyping.  
 
Values underpinning the curriculum 
Education influences and reflects the values of society, and the kind of society we want to be.  
Education is a route to the spiritual, moral, social, cultural, physical and mental development, 
and thus the wellbeing of the individual. Education is also a route to equality of opportunity for 
all, a healthy and just democracy, a productive economy, and sustainable development. 
Education should reflect the enduring values that contribute to these ends. These include 
valuing ourselves, our families and other relationships, the wider groups to which we belong, the 
diversity in our society and the environment in which we live. Education should also reaffirm our 
commitment to the virtues of truth, justice, honesty, trust and a sense of duty. 
 
At the same time, education must enable us to respond positively to the opportunities and 
challenges of the rapidly changing world in which we live and work. In particular, we need to be 
prepared to engage as individuals, parents, workers and citizens with economic, social and 
cultural change, including the continued globalisation of the economy and society, with new 
work and leisure patterns and with the rapid expansion of communication technologies. These 
values for the whole curriculum are reflected in this Agreed Syllabus.  
 
A central concern of Religious Education is the promotion of each pupil’s self-worth, enabling 
them to reflect on their uniqueness as human beings, to share their feelings and emotions with 
others and appreciate the importance of forming and maintaining positive relationships. It 
enables pupils to explore powerful questions of meaning and significant ethical issues. It 
challenges pupils to reflect on, interpret and evaluate important issues of truth and belief and to 
communicate their responses in lively, varied ways.  
 
RE recognises the developmental nature of society, including changes in religious practice, 
expression and the influence of religion in the local, national and global community. 
 
RE is also committed to exploring the significance of the environment, both locally and globally, 
and the role of humanity and other species within it. RE seeks to develop key attitudes of 
respect, sensitivity, open mindedness and self-esteem and an appreciation of the beauty and 
awesomeness of the planet. It has a central and distinctive contribution to make to pupils’ 
spiritual, moral, social and cultural development. 
 
 ‘Humanists are atheists and agnostics who make sense of the world using reason, experience and shared 
human values.  We take responsibility for our actions and base our ethics on the goals of human welfare, 

happiness and fulfilment.  We seek to make the best of the one life we have by creating meaning and 
purpose of ourselves, individually and together’ 

                                                                                                          British Humanist Society 
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The contribution of Religious Education to pupils’ spiritual, moral, 
social and cultural development 
 
RE has a significant and distinctive contribution to make to pupils’ spiritual, moral, social and 
cultural development. The following information highlights how RE can contribute to these 
central aspects of pupils’ learning and experiences. 
 
Spiritual development 
Although spiritual development should be promoted throughout the life and work of the whole 
school, RE is likely to be the lead curriculum subject for this area. The Hebrew word ‘ruach’ and 
the Greek word ‘pneuma’ both mean ‘breath’ or ‘spirit’. To be filled with this spirit was to be filled 
with the life-giving ‘breath of God’, what Christians call the ‘Holy Spirit’. It was regarded as life-
giving. To be filled with spirit meant that you were inspired. Without it you ceased to exist. So too 
with spiritual development which should be linked into inspirational teaching and learning across 
the curriculum. 
 
RE provides opportunities for spiritual development through: 

• knowledge and insight into beliefs, values and principles and ability to reflect on aspects 
of their own lives;  

•••• developing an awareness of the human quest to make sense of the world and the human 
predicament and seek meaning and purpose; 

•••• discussing and reflecting upon key questions of meaning and truth such as the origins of 
the universe, life after death, good and evil, the being of God and values such as justice, 
honesty and truth;  

•••• learning about and reflecting upon important concepts, experiences and beliefs which 
are at the heart of religions and other traditions and practices;  

•••• considering how beliefs and concepts in religion may be expressed through the creative 
and expressive arts and related to the human and natural sciences, thereby contributing 
to personal and communal identity;  

•••• considering how religions and other world views perceive the value of human beings and 
their relationships with one another, with the natural world, and with God; 

•••• valuing relationships and developing a sense of belonging; 
•••• developing their own views and ideas on religious and spiritual issues; 
•••• learning about beliefs and values and different understandings of the spiritual life, 

spiritual development and spiritual practices in religious and other traditions; and 
•••• responding to religious stories, artefacts and places of worship. 

 
Moral development 
Pupils’ moral development is actively promoted when they achieve understanding of the 
difference between right and wrong and the importance of doing what is considered to be the 
right behaviour to benefit not only themselves but also members of the wider community. They 
are able to consider, respond and make reasoned and informed choices relating to areas of right 
and wrong, moral conflict, concern for others, and the will to do what is right. This would mean 
application of ethical theories to situations for higher level learners.   
 
RE provides opportunities for moral development through: 

•••• enhancing the values identified within the curriculum, particularly valuing diversity and 
engaging in issues of truth, justice and trust; 

•••• exploring the influences on moral choices of family, friends and the media  
and how society is influenced by beliefs, teachings, sacred texts and guidance from 
religious leaders; 
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•••• considering what is of ultimate value to pupils and believers through studying the key 
beliefs and teachings from religion and philosophy on values and ethical codes of 
practice; 

•••• studying a range of moral issues, including those that focus on justice, promoting racial 
and religious respect and the importance of personal integrity; and 

•••• considering the importance of rights and responsibilities and developing a sense of 
conscience. 

 
Social development 
Developing a sense of identity and belonging whilst preparing them for adult life in a plural 
society. 
 
RE provides opportunities for social development thr ough: 

• considering how religious and other beliefs lead to particular actions and concerns; 
• investigating social issues from religious perspectives, recognising diversity of viewpoint 

within and between religions, as well as common ground between them; and 
• articulating their own and others’ ideas on a range of contemporary social issues. 

 
Cultural development 
Awareness and understanding of beliefs, practices, lifestyles and values in their own 
multicultural society and in the wider world.  
 
RE provides opportunities for cultural development through: 

• promoting cultural understanding from a religious perspective through encounters with 
people, literature, the creative and expressive arts and resources from differing cultures; 

• considering the relationship between religion and cultures and how religious beliefs 
contribute to cultural identity and practices; 

• promoting racial and inter-faith harmony and respect for all, combating prejudice and 
discrimination, contributing positively to community cohesion and promoting awareness 
of how inter-faith co-operation can support the pursuit of the common good; and 

• promoting inter-cultural understanding by encouraging pupils to question their own 
cultural pre-suppositions. 

 
The contribution of Religious Education to the social and emotional 
aspects of learning  

Social and emotional aspects of learning (SEAL) are promoted to develop the social and 
emotional skills of all pupils. Good social and emotional skills help pupils to make friendships, 
work in teams, solve problems, deal with conflict, manage strong feelings, to be calmer and 
optimistic, recover from setbacks, compete fairly, and respect others' rights and value diversity.  
The table below reflects the five groupings of skills and some illustrative links with RE.  
 

Five 
groupings  

Illustrative links with RE  

Self-
awareness 

How religion has impacted on and influenced societies. 
How religion has been instrumental in the creation of social values. 

Managing 
feelings 

How to manage the responses and attitudes of reconciliation, atonement, forgiveness, 
prejudice; the Sikh concept of Sewa (service) and the Muslim concept of Umma 
(community). 

Empathy How emotional factors have been part of the lives of religious figures. 
Motivation  For social action, charity participation and community service. 
Social skills  The need to work cooperatively to common purpose, arrive at agreed consensus and 

challenge injustice. 
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The contribution to pupils’ personal, social, health and economic 
education   
 

RE plays a significant role in promoting personal, social, health and economic education 
(PSHEe) through: 
 
• developing confidence and responsibility and making the most of their abilities by learning 

about what is fair and unfair, right and wrong and being encouraged to share their opinions; 
• developing healthy, safer lifestyles by learning about religious beliefs and teachings on drug 

use and misuse, food and drink, leisure, relationships and human sexuality, learning about 
the purpose and value of religious beliefs and sensitivities in relation to sex education and 
enabling pupils to consider and express their own views; 

• developing good relationships and respecting the differences between people by learning 
about the diversity of different ethnic and religious groups and the destructive power of 
prejudice. Being able to challenge racism, discrimination, offending behaviour and bullying, 
being able to talk about relationships and feelings, considering issues of marriage and 
family life and meeting and encountering people whose beliefs, views and lifestyles are 
different from their own; and 

• developing an understanding of the impact of economics on the choices people make, 
learning about the religious beliefs and teachings on money, wealth and poverty and 
considering how money and employment can be used either constructively or destructively. 

 

The contribution of Religious Education to a cohesive society  
 
RE has a central role in promoting respect and understanding toward people’s faith and beliefs. 
The teaching of the principal world religions and beliefs is part of promoting social cohesion and 
can raise areas of commonality and understanding.  

At the heart of this syllabus is a commitment to helping all pupils in East Sussex to recognise 
that they live in a society with different faiths and cultures. Every learner should be given the 
opportunity to develop a sense of personal and cultural identity. 
 
A vital part of RE is studying the damaging effects of racial stereotyping, xenophobia and the 
belittling of people’s beliefs and values. This syllabus specifically studies conflict and 
collaboration in religion and beliefs and the promotion of respect, understanding and co-
operation through dialogue between people of different faiths and beliefs. 
 
A key learning outcome of this syllabus is helping pupils develop their understanding of 
similarities and differences within and between religions and beliefs. Pupils are encouraged to 
see religions not as separate, historical entities but as living, changing faiths that have important 
and ongoing dialogue with one another. 
 
The table below reflects the four different communities and some suggested ways that RE could 
contribute to learning in each of these areas.  
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Muslims praying at Auschwitz camp 

 
 

The four types 
of community 

Illustrative links with RE 

School community  A planned focus on pupils’ spiritual, moral, social and cultural development. The skills 
and attitudes that promote those areas of pupils’ development – open-mindedness, 
empathy, respect, enquiry etc – also promote community cohesion. 

How people express themselves through ritual. 
Local community Including the history of the local community, demographics, religiously-based 

community action and contributions by individual people of faith. 

Ethnographic (participant observation, interviewing and research) study of religion in 
the community. 

National 
community  

Interfaith and intercultural dialogue can be promoted though RE by virtual/email 
dialogue.  

Breaking down of stereotypes, considering internal diversity within faiths. 

International 
community  

Critical engagement with media representation of religiously-focused stories. 

Teachings of the religious communities about community. 



 25 

 

Chapter 6 
 
Key skills and attitudes in Religious Education 
 
A variety of skills is required and developed in order that pupils come to appreciate and 
understand the nature of religion. These skills are often inter-related. Religious Education 
complements other areas of the school curriculum in developing the key skills.  The following 
skills are identified as essential in RE: 
 
Key skills central to RE  

•••• Reflection 
•••• Communication/expression 
•••• Enquiry/investigation 
•••• Empathy 
•••• Interpretation 
•••• Reasoning  
•••• Application  
•••• Analysis 
•••• Synthesis 
•••• Evaluation 

 
 
 
Reflection 

 
Think around issues 
Be aware, be alert 
Contemplate 
Explore feelings and emotions  
Use imagination to visualise things experienced  
Use imagination to explore experiences, values and relationships 

 
Communication/  
expression 

 
Express self clearly 
Express ideas, information, thoughts, feelings, emotions, experiences and 
conclusions in a variety of ways 
Explain concepts, rituals and practices 
Express religious views, and respond to religious questions through a 
variety of media 
Develop a broad and accurate religious vocabulary and the use of 
technical terms 
Reading and responding to a range of written and spoken language, 
including sacred texts, stories, poetry, prayers, liturgy and worship 
Communicate ideas using the creative and expressive arts 
Talking/reading and writing with understanding and insight about beliefs 
and values, reflecting critically on ultimate questions of life, and using 
reasoned arguments to present findings 
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Enquiry/investigation 

 
Ask appropriate questions  
Search for and find answers 
Recognise that some questions have many or no answers 
Gather evidence about religions from many different sources 
Organise that evidence 
Learn to ask relevant and appropriate questions 

 
Empathy 
 

 
Put self in another person's shoes 
Understand how others are feeling and respond sensitively to a situation 
 
 

 
Interpretation 

 
The ability to draw meaning from artefacts, art, poetry and symbolism 
The ability to suggest meanings of religious texts 
Suggest and appreciate a range of meanings for words, stories, symbols 
and actions in religions 
Make inferences and recognise ambiguity 

 
Reasoning 
 

 
Support ideas with sound reasons and evidence 
Organise a logical argument 
Recognise paradox and understand its place in religious argument 
Deduce 
Draw conclusions 

 
Application 
 

 
Make the association between religion and the individual, community, 
national and international life 
Apply what has been learnt about a religion to a new situation 

 
Analysis 

 
Draw out essential ideas 
Distinguish between opinion and fact 
Distinguish between key features of different faiths 
Weigh up evidence 
Debate issues of religious significance with reference to evidence and 
argument 

 
Synthesis 
 
 

 
Identify values and ideas shared by people of different faith communities 
Link distinctive ideas to create an understandable, coherent picture of the 
religions of the world 
Draw lines of argument together to form a coherent argument 

 
Evaluation 

 
Consider the authenticity of evidence (validation) 
Explain strengths and weaknesses of an argument 
Consider alternatives 
Make an informed choice and explain the reasoning behind, and 
implications of, that choice 

 

Teachers should identify in their planning the skills to be used and developed in their lessons. 
Some skills are appropriate at all key stages, eg reflection, whereas others, eg synthesis, are 
higher order thinking skills and are more appropriate at a later key stage. The key driving words 
indicate the key skills linked to each level description. 
 
 
‘O God! Educate these children. These children are the plants of Thine orchard, the flowers of Thy meadow, the rose 

of Thy garden. Let Thy rain fall upon them; let the sun of reality shine upon them with Thy love. Let Thy breeze 
refresh them in order that they may be trained, grow and develop, and appear in the utmost beauty. 

Thou art the Giver. Thou art the Compassionate.’ 
                                         Abdu’l - Baha 



 27 

 
Key functional curricular skills  
Religious Education provides opportunities for pupils to develop the following key skills: 
 

• Improving own learning and performance through setting targets as part of RE 
development, reviewing their achievements and identifying ways to improve their own 
work. 

• Working with others  through listening, noting the strengths and weaknesses of 
viewpoints or lines of reasoning. Through sharing ideas, discussing beliefs, values and 
practices, collaborating with each other and developing respect and sensitivity. 

• Personal learning and thinking skills (PLTS) through helping pupils to research, 
select, interpret and analyse information from religious traditions, reflect and question 
their own views and ideas and those of others, and communicate their ideas in a variety 
of ways. Allowing pupils to ask fundamental questions which are raised by human 
experience, the world and aspects of religion by exploring and challenging 
interpretations, preconceptions and possibilities. Helping students to become 
independent enquirers, creative thinkers, reflective learners, team workers, self-
managers and effective participators. 

• Problem solving through recognising key issues to do with religious belief, practice and 
expression, interpreting and explaining findings and making personal decisions on 
religious issues (for example, considering their own and religious ideas on good and 
evil), moral dilemmas and priorities in life. 

• Application of number through calendrical reckoning, collecting, recording, presenting 
and interpreting data, involving graphs, charts and statistical analysis in order that they 
can draw conclusions and ask further questions. 

• Financial capability  through considering the responsible use of money, the importance 
of giving and the ethics of wealth, debt, poverty, gambling, business and investment.   

• Creativity and culture  through considering the scope of human nature, sources of 
inspiration and discovery, connections between beliefs, values and forms of artistic 
expression, appreciating the value of cultural distinctiveness and reflecting upon beauty, 
goodness and truth in the creative and expressive arts. 

• Effective contributions to scientific, medical and health issues , for example, 
exploring philosophical and ethical questions of the origin, purpose and destiny of the 
cosmos and life within it, the nature of humanity and human interaction with the world, 
developments in genetics and medicine and their applications and uses, concepts of 
health and well-being and their promotion. 

• Links to employment, vocational and work-related learning through a focus on 
individual sense of purpose and aspiration in life, and through considering the 
appropriateness and relevance of Religious Education to a wide range of employment 
opportunities, and the development of spiritual and ethical issues linked to the world of 
work. 

• Education for sustainable development through helping pupils consider the origins 
and value of life, the importance of looking after the environment, and studying the ways 
in which religions and other beliefs and teachings have influenced attitudes to the 
environment and its many life forms. 

• ICT: finding out things from a variety of sources, selecting and synthesising the 
information to meet their needs and developing an ability to question its accuracy, bias 
and plausibility through using CD ROMs and the internet selectively, researching 
information about religious beliefs, teaching and practices, using email to communicate 
and analyse information with people of differing beliefs and cultures, using spreadsheets 
and databases to handle and present data relevant to the study of RE. 
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The Temple Mount Jerusalem 

 
Key attitudes in Religious Education 
While the knowledge, skills and understanding are central to the Agreed Syllabus for Religious 
Education, it is also vital that RE encourages pupils to develop positive attitudes to their learning 
and to the beliefs and values of others. The following attitudes are critical for good learning: 

•••• self-esteem; 
•••• respect and sensitivity for all; 
•••• open-mindedness; and 
•••• appreciation and wonder. 

 
Self-esteem – pupils should: 

• recognise their own uniqueness as human beings, affirming their self worth; 
• feel confident about their own beliefs and identity and to share them without fear of 

embarrassment or ridicule; 
• develop a realistic and positive sense of their own religious and spiritual ideas; and 
• become increasingly sensitive to the impact of their ideas and behaviour upon other 

people.  
 
Respect and sensitivity for all – pupils should: 

• develop skills of listening and willingness to learn from others; 
• develop readiness to look at and learn from the positive potentialities of diversity and 

difference; 
• develop sensitivity to the feelings and ideas of others 
• develop the ability to avoid ridicule; 
• discern what is worthy of respect; and 
• have a willingness to make a contribution to a diverse society for the well-being of all. 

 
Open-mindedness – pupils should: 

• be willing to seek new truth through learning, study, reflection and discussion; 
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• have the ability to argue respectfully, reasonably and evidentially about religious, moral 
and spiritual questions; 

• engage in argument or disagree reasonably and respectfully without belittling or abusing 
others; 

• be prepared to change their mind in the light of debate, observation and experience; 
• develop analytical skills and abilities to distinguish between the nature of opinion, 

perspective and beliefs in connection with issues of faith and conviction; and 
• be willing to listen to and understand the viewpoints of others. 

 
Appreciation, awe and wonder – pupils should 

• develop imagination and curiosity; 
• recognise that knowledge is bounded by mystery; 
• appreciate the sense of wonder at the world in which they live, and their response to 

questions of meaning and purpose; and 
• reflect on the importance of silence and stillness. 

 
 

 
 
 

 

 
 

 
 
A Passover Seder 
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Part two 
 

East Sussex Agreed Syllabus 
 

The Agreed Syllabus - the structure and programmes 
of study 

 
•••• The structure of the Agreed Syllabus 

 
•••• The programmes of study: learning about and learning from religion 

 
•••• The breadth of study 
••••  
•••• The Foundation Stage 

 
•••• Key Stage 1 

 
•••• Key Stage 2 

 
•••• Key Stage 3 

 
•••• 14 to 19 
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Chapter 7 
The structure of the Agreed Syllabus for Religious 
Education 
 

The Agreed Syllabus sets out what pupils should study in Religious Education from the ages of 
3 to 19. It is organised in three main sections for pupils of different ages (years), followed by the 
attainment targets and level descriptions.   

The Early Years Foundation Stage (3 to 5 years) 
The curriculum guidance for the Foundation Stage sets out expectations of what pupils should 
learn and experience in the early learning goals.  Examples are given of how children might 
demonstrate attainment through activities related to RE. Within the Foundation Stage children 
are inquisitive and naturally ask questions about life and the world around them. 

Key Stages 1-3 (5 to14 years) 
The Agreed Syllabus at Key Stages 1, 2 and 3 follows the same format as the national 
curriculum programmes of study with sections on knowledge, skills, understanding and breadth 
of study. 

14 to 19 years 
The Agreed Syllabus sets out an entitlement for all students to study RE and to have their 
learning accredited. 

 

 

 
 
The Sefer Torah 
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Knowledge, skills and understanding 

Attainment targets  
The knowledge, skills and understanding specified in the programmes of study identify the key 
aspects of learning in Religious Education. These are described as the attainment targets –  
learning about religion and learning from religion. 

 

Attainment target 1 - Learning about religion and belief: 

• Enquiry into and investigation of the nature of religion, its key beliefs and teachings, 
practices, their impact on the lives of believers and communities and the varying ways in 
which these are expressed. 

• Developing the skills of interpretation, analysis and explanation. 
 

• Learning to communicate their knowledge and understanding using specialist 
vocabulary.  
 

• Identifying and developing an understanding of ultimate questions and ethical issues.  
 

• Developing knowledge and understanding of individual religions and how they relate to 
each other as well as the nature and characteristics of religion itself. 

 

Attainment target 2 - Learning from religion  and belief: 

• Developing pupils’ reflection on, and response to, their own and others’ experiences and 
their study of religion. 
 

• Developing pupils’ skills of application, interpretation and evaluation of what they learn 
about religion.  
 

• Development and communication of pupils’ own ideas, particularly in relation to 
questions of identity, belonging, meaning, purpose, truth, values and commitments. 

 

In teaching RE it is vital that the skills are developed through knowledge and understanding and 
vice versa. It is also important that pupils understand how their learning in RE is developing and 
what they need to do to improve it.  
 

 

Fields of enquiry 
The non-statutory framework for RE has 6 key strands of enquiry: 

• Beliefs, teachings and sources 

• Practices and ways of life 

• Expressing meaning 

• Identity, diversity and belonging 
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• Meaning, purpose and truth 

• Values and commitments 

Pupils need to understand these strands in order to deepen and broaden their knowledge, skills 
and understanding. These strands can be broadly categorised as follows: 

 

Attainment target 1: 

• Beliefs, teachings and sources 

• Practices and ways of life 

• Expressing meaning 

•  

Attainment target 2: 

• Identity, diversity and belonging 

• Meaning, purpose and truth 

• Values and commitments 

 

Using the strands as ‘fields of enquiry’ will ensure that pupils gain a balanced RE curriculum.  
They will gain a knowledge and understanding of religion and belief and be able to reflect on this 
learning and apply it to their life experiences. It also ensures that RE contributes effectively to 
their spiritual, moral, social and cultural development.  

 

 

 

 

Christian Baptism
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Attainment target 1 
 

Fields of enquiry Definition  Suggestions for 
investigation  

Key question for RE  

Beliefs, teachings 
and sources 
 
 

Interpreting 
teachings, sources, 
authorities and 
ways of life in order 
to understand 
religions and 
beliefs. 
 
Understanding and 
responding 
critically to beliefs 
and attitudes. 
 

God, gods, gurus, 
teachers, 
enlightenment, 
truth, prophecy, 
soul and life after  
death. 

How do people develop their 
beliefs and understanding? 
 
How do religions and 
philosophies understand and 
develop beliefs and teachings 
within their traditions? 
 

Practices and 
ways of life 
 
 
  

Exploring the 
impact of religions 
and beliefs on how 
people live their 
lives. 
 
Understanding and 
responding 
critically to beliefs 
and attitudes. 
 

Worship, prayer, 
meditation, 
celebration and 
pilgrimage, as well 
as the religious 
artefacts, holy 
times and festivals 
associated with 
them. 

How do people show their 
devotion?  
 
How do people keep in touch 
with their faith and philosophy? 
 

Expressing 
meaning 
 
 

Appreciating that 
individuals and 
cultures express 
their beliefs and 
values through 
many different 
forms. 
 
The many different 
ways in which 
prophets, artists, 
poets, writers, 
architects, 
theologians, 
composers, 
performers and  
story-tellers have 
attempted to 
express their 
beliefs and values. 
 

Religious music, 
pictures, symbols, 
metaphors, poetry, 
parables, stories, 
myths, comedy, 
sculpture, carving, 
dance, drama, 
buildings, creeds, 
prayers, ritual 
writing, rituals, 
calligraphy, 
attitudes, 
behaviour and 
lifestyles. 

How do people share their 
religious beliefs and values with 
others? 
 
How do people communicate 
their beliefs and values to 
others? 
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Attainment target 2 
 

Fields of enquiry  Definition  Suggestions for 
investigation  

Key question for RE  

Identity, diversity 
and belonging 

Understanding how 
individuals develop 
a sense of identity 
and belonging 
through faith or 
belief. 
 
Exploring the 
variety, difference 
and relationships 
that exist within 
and between 
religions, values 
and beliefs.  
 

Relationships, 
experiences, 
community, 
individuality, 
personality, 
feelings, 
preferences, 
dialogue between 
faiths and 
philosophies. 

What makes us belong? 
 
What does it mean to be a 
human being?  
 

Meaning, purpose 
and truth 
 

Exploring some of 
the ultimate 
questions that 
confront humanity, 
and responding 
imaginatively to 
them. 
 
The ups, downs 
and meaning(s) of 
life’s journey. 
 

Religious and non-
religious views 
about life’s 
wonders and 
sadness, its 
triumphs and 
tribulations, the 
place and role of 
human beings 
within the natural 
world and on the 
search for 
meaning, purpose 
and truth in 
philosophy, religion 
and science. 
 

How do we answer life’s big 
questions? 
 
What is the meaning of life?  
 

Values and 
commitments  
 

Understanding how 
moral values and a 
sense of obligation 
can come from 
beliefs and 
experience. 
 
Evaluating their 
own and others’ 
values in order to 
make informed, 
rational and 
imaginative 
choices. 
 

Religious and non-
religious influences 
on values, 
commitments, 
laws, attitudes, 
behaviour, and 
moral guidelines, 
and study of the 
sources of moral 
authority which 
might guide 
decision making. 

How could other people’s 
religious values influence my 
life? 
 
How should I live my life? 
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The breadth of study  
 
The knowledge, skills and understanding specified in the programmes of study are developed 
through the breadth of study. The breadth of study in the Agreed Syllabus contains three 
elements: the religions and beliefs, studied themes, and experiences and opportunities.   

A.  Religions and beliefs 
 

This Agreed Syllabus affirms the legal basis of Religious Education and sets out the structure for 
the teaching of religions and beliefs. It is important to ensure both that the legal requirements for 
RE are met and that the RE curriculum is broad and balanced. Therefore: 

 
• Christianity should be studied through each key stage; and 

 
• the other principal religions represented in Great Britain (in this Agreed Syllabus 

regarded as Buddhism, Hinduism, Islam, Judaism and Sikhism) should be studied in 
accordance with the focused religions at each key stage.   
 

It is also essential that the RE curriculum enables pupils to share their own beliefs, viewpoints 
and ideas without embarrassment or ridicule. Some pupils come from religious backgrounds but 
many have no attachment to religious beliefs and practices. Effective RE ensures that all pupils’ 
voices are heard. Therefore: 
 

• other religious traditions could be studied, particularly where they may feature in the 
wider school curriculum, for example work on indigenous peoples could include exploring 
key beliefs and teachings; and 
 

• consideration could also be given to including secular philosophies (eg Humanism) for 
study. 

 
In considering these issues it is important to remember that pupils should also study how 
religions relate to each other, recognising both similarities and differences within and between 
religions. Pupils should also be encouraged to reflect upon the significance of inter-faith 
dialogue, the important contribution religion can make to community cohesion and the 
combating of religious prejudice and discrimination.  

 
B. Themes 
 
The themes should always provide the context for learning about religion  and learning from 
religion. The themes may be taught separately, in combination with other themes, or as part of 
the discrete study of a religion. However they are presented, it should be ensured that both 
attainment targets are covered with sufficient breadth and depth.   

C.  Key experiences and opportunities  
 
These highlight, at each key stage, the vital experiences and opportunities that pupils should 
encounter and which will enrich and broaden their learning in RE. 
 
It is important that careful consideration be given to balancing the three elements of the breadth 
of study in developing schemes of work.  At times learning will focus on the discrete study of a 
religion.  On other occasions the theme or experience will be the central element. It is of course 
possible to combine all three elements. For example, visiting a place of worship enhances the 
theme of symbols and develops knowledge and understanding of the religion being studied. 
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Chapter 8 
 
Introduction to the programmes and breadth of study  
 
The knowledge, skills and understanding for Religious Education in East Sussex schools are set 
out in the following pages. The material is organised in three main sections: 
 

• Foundation Stage 
 

• Key Stages 1 to 3 
 

• 14 – 19 years 
 
For each stage of learning, information is provided about the characteristics of RE, the 
knowledge, skills and understanding with which pupils’ learning is concerned and the breadth of 
study that pupils encounter.  
 
In the breadth of study, references are made to the focused religions. This does not mean that 
material drawn from religions other than the focused ones cannot be incorporated. The pattern 
of focused religions ensures that by the time pupils leave school they will have encountered 
Christianity, the other principal religions represented in Britain and other world views in ways 
that are appropriate to their learning abilities. 
 
The experiences and opportunities section highlights pupils’ learning entitlement in RE. It 
includes different learning activities and approaches, and emphasises the importance of visits 
and visitors, ICT and times of reflection in the RE curriculum. 
 
Opportunities to study other religious traditions (for example Baha’i) and non-religious world 
views (for example Humanism) may be included as appropriate during the course of the pupils’ 
RE programmes of learning. It is possible for schools to study more religions than those 
specified below, especially in instances where a large number of pupils from other world faiths 
are represented in the school community.  
 

 
 
Wearing the Tallit 
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Religions to be studied in East Sussex 
 

Key stage Number of religions to be studied Average standard 
EYFS Mainly Christianity with some reflection of the 

religions within the school community. 
 

Key Stage 1 Christianity and Judaism with some reflection 
on local religions and secular world views. 

Level 2 

Key Stage 2 Christianity, Judaism, Islam and one of either 
Buddhism or Hinduism with some study of the 
local religious community and secular world 
views. 

Level 4 

Key Stage 3 Christianity and at least two other principal 
religions. One of these faiths should be 
Buddhism, Sikhism or Hinduism. There should 
also be some study of the local religious 
community and secular world views. 

Level 6 

Key Stage 4 The students at this stage should receive their 
legal entitlement as well as study the number 
of faiths reflected in the examination syllabus. 

GCSE full or short course 
grade or entry level if more 
appropriate for the student’s 
ability. 

Key Stage 5 An in-depth study of philosophy of religion, 
sociology of religion or a religious issue. 

The course should represent 
A level standard reasoning 
and investigation. 

 
This Agreed Syllabus sets out what most pupils should be taught at each key stage. Teachers 
should develop the knowledge, skills and understanding in ways to suit the abilities of their 
pupils.  This may mean: 
 

• selecting from the programmes of study set out for earlier or later key 
stages; 

• ensuring that standards should be at least equal with other subjects   
      across the curriculum; 
• setting more appropriate tasks for pupils whose attainment falls below 
      or significantly exceeds the expectations for the age group; and    
• providing appropriate resources for all pupils. 
 

 
 
14th Century Russian Icon  
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Chapter 9 

The Early Years Foundation Stage 
The Early Years Foundation Stage (EYFS) describes the phase of a child’s education from birth 
to the end of reception at the age of 5. Religious Education is statutory for all pupils registered 
on the school roll but does not extend to nursery classes in maintained schools and is not, 
therefore, a legal requirement for much of the EYFS. It may, however, form a valuable part of 
the educational experience of children throughout the key stage.  
 
The contribution of Religious Education to the early learning goals 
 
At this stage children are fascinated by themselves, their families, other people and the world 
around them. This natural enthusiasm for learning will help underpin the other key stages. 
Through stories, play and role play children develop their ideas, opinions and feelings and a 
respect for the views of others. When expressing their own feelings and opinions they can 
identify how their actions may affect others.  
 
Children at this stage may begin to explore the world of religion in terms of special people, 
books, times, places and objects and by visiting places of worship. They listen to and talk about 
stories. They may be introduced to religious words and use their senses in exploring religions 
and beliefs, practices and forms of expression. They reflect on their own feelings and 
experiences. They use their imagination and curiosity to develop their appreciation and wonder 
of the world in which they live.  
 
The early learning goals set out what most children should achieve by the end of the foundation 
stage. The six areas of learning identified in these goals are: 
 

• personal, social and emotional development; 
• communication, language and literacy; 
• mathematical development; 
• knowledge and understanding of the world; 
• physical development; and 
• creative development. 

 
RE can make an active contribution to all of these areas but has a particularly important 
contribution to make to the following goals:   
 

•••• Personal, social and emotional development  
•••• Communication, language and literacy 
•••• Knowledge and understanding of the world 
•••• Creative development 

 
For each of these four areas what follows are examples of Religious Education-related 
experiences and opportunities. 
 
Key skills 
 

• Exploring and experimenting. 
• Thinking about questions, asking them and listening to the answers. 
• Listening to the views of others. 
• Identifying what they want to find out and how to do it. 
• Becoming aware of human achievement. 
• Becoming aware of how ideas have shaped the world. 
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• Investigating sources and issues. 
• Making observations and keeping records. 
• Making comparisons and identifying similarities and differences. 
• Sorting and grouping information. 
• Beginning to see the links between cause and effect. 
• Beginning to reflect on ideas. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
Christian Nativity 

 
 

Characteristics of learning  
 

Throughout the Foundation Stage, children are introduced to the world of religion 
through focusing on special people, places, objects, stories, music and celebrations.  
They learn to recognise that religion is important to some people in their local 
communities.  They reflect on what is important to themselves and others.  They engage 
with RE through a range of resources, especially stories, artefacts, pictures, posters, 
ICT and simple songs, dance and drama. They reflect on and share their own feelings, 
and become aware of the feelings of others. 
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Personal, social and emotional development 

 
 

Self-confidence and self-esteem 
 

 
Examples of what children  

could do in RE 
 

 
Respond to significant experiences 
showing a range of feelings when 
appropriate. 

 
Children reflect upon their own feelings and 
experiences in some stories from religious 
traditions and explore them in different ways. 
 

 
Have a developing awareness of their 
own needs, views and feelings, and be 
sensitive to those of others. 
 

 
Using role play as a stimulus, children talk about 
some of the ways that people show love and 
concern for others and why this is important. 

 
Develop a respect for their own culture 
and beliefs, and those of other people. 
 

 
Children visit local places of worship and talk 
about why they are important for some people. 
 

 
Relationships, behaviour  

and self-control 
 

 
Examples of what children  

could do in RE 
 

 
Work as part of a group or class, taking 
turns and sharing fairly, understanding 
that there need to be agreed values and 
codes of behaviour for groups of people, 
including adults and children, to work 
together harmoniously. 

 
Using story from a religious tradition as a source, 
children talk about their ideas of what is fair and 
unfair, and how to behave towards each other.   

 
Think about issues of right and wrong. 
Consider the consequences of their words 
and actions for themselves and others. 

 
Using story as a stimulus, children reflect upon 
the words and actions of characters in the story 
and decide what they would have done in a 
similar situation. Children also learn about the 
consequences of their actions through play. 
 

 
Sense of community 

 

 
Examples of what children 

could do in RE 
 

 
Understand that people have different 
needs, views, cultures and beliefs that 
need to be treated with respect.  
 
 

 
Using religious artefacts as a stimulus, children 
handle sensitively and respectfully a religious 
object and talk about why it might be special for 
some people. 
 

 
Understand that they can expect others to 
treat their needs, views, cultures and 
beliefs with respect. 
 

 
Children share their own ideas about who and 
what matters to them and are carefully listened to. 
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Communication, language and literacy 
 

 
Communication, language and 

literacy 
 

 
Examples of what children  

could do in RE 
 

 
Listen with enjoyment and respond to 
stories, songs and other music rhymes and 
poems and make up their own stories, 
songs, rhymes and poems. 
 

 
Using stories and songs from religion as a 
stimulus, children ask questions about things they 
find interesting or puzzling. 
 

 
Extend their vocabulary, exploring the 
meaning and sounds of new words. 

 
Having visited a local place of worship, children 
learn new words associated with the place, 
showing respect. 
 

 
Use language to imagine and recreate roles 
and experiences. 
 
Use talk to organise, sequence and clarify 
thinking, ideas, feelings and events. 
 

 
Using a religious celebration as a stimulus, 
children talk about the special events associated 
with the celebration and begin to talk about the key 
concepts linked to celebrations.  
 

 
Retell narratives in the correct sequence, 
drawing on language patterns of stories. 

 
Children identify and talk about the sequence of 
events in a story from religion. 
 

 
 
 

 
Knowledge and understanding of the world 

 
 

Exploration and investigation 
 

 
Examples of what children 

could do in RE 
 

 
Investigate objects and materials by using 
their senses as appropriate. 
 
 

 
Using religious artefacts as a stimulus, children 
think about uses and meanings associated with the 
artefact. 
 

 
Find out about and identify some features of 
living things, objects and events they 
observe. 
 

 
Children explore a place of worship using different 
sensory experiences. 

 
Use ICT to support their learning. 
 

 
Using appropriate software, children find out about 
special events in religious traditions.  
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Knowledge and understanding of the world 

 
 

Exploration and investigation 
 

 
Examples of what children 

could do in RE 
 

 
 

Investigate past and present events in their 
own lives, and in those of their families and 
other people they know. 
 

 
 
Children talk about important events such as the 
birth of a baby and how, for some people, this is 
celebrated by a religious ceremony. 
 

 
Sense of place 

 

 
Examples of what children 

could do in RE 
 

 
 
Explore their environment and talk about 
those features they like and dislike. 

 
 
Using stories from religious traditions as a 
stimulus, children talk about the importance of 
valuing and looking after the environment. 
 

 
Cultures and beliefs 

 

 
Examples of what children 

could do in RE 
 

 
 

Begin to know about their own cultures and 
beliefs and those of other people. 

 
 
Through artefacts, stories and music, children 
learn about important religious celebrations. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Inside the Mosque - The Statement of Faith 

 
Creative development  
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Imagination 

 
Examples of what children 

could do in RE 
 
 

 
 

Use their imagination in art and design, 
music, dance, imaginative play, and role 
play and stories. 

 
In response to story, music, art and dance from 
religious traditions, children create their own simple 
dance and role-play to recreate key elements of the 
story.  
 

 
Responding to experiences 

 

 
Examples of what children 

could do in RE 
 

 
 

Respond in a variety of ways to what they 
see, hear, smell, touch and taste. 

 
On visiting a place of worship, children talk about 
and share their experiences and memories of the 
place, using a variety of media.  
 

A quotation from the Baha’i faith 
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Chapter 10 

Programme of study for Key Stage 1  

The exploratory key stage 
 
Key Stage 1 is the exploratory key stage as it enables children to explore key beliefs and 
teachings, practices and ways of life, and to consider how religion and beliefs are expressed in a 
variety of ways. It also opens up to children important questions in which they are profoundly 
interested such as: 
 

• Who and what matters to me?      
• What do people believe about God?   

 
Children also begin to consider values and rules in religion and beliefs, and develop their sense 
of personal identity and belonging. The six key strands in the Agreed Syllabus are: 
 

 
AT1 

���� Beliefs, teachings and sources 
���� Practices and ways of life 
���� Forms of expression  
 

 
AT2 

���� Identity and belonging 
���� Questions of meaning, purpose 

and truth 
���� Values and commitments  
 

 
These strands or fields of enquiry need to be covered in a balanced, structured way so that 
children’s learning outcomes (as exemplified in the level descriptions) can be clearly seen and 
assessed. The key themes identified in the Key Stage 1 breadth of study are an important 
vehicle in delivering the six key strands. The programmes of study are also designed to promote 
the six key strands of learning and ensure a balanced RE curriculum. 
 
 
 

 

 

 

 

 

 

 

 

 

Characteristics of learning  
 
Throughout Key Stage 1 children explore Christianity and Judaism as the focused religions.  
They learn about different beliefs about God and the world around them. They encounter and 
respond to a range of stories, artefacts and other religious materials. They learn to recognise 
that beliefs are expressed in a variety of ways, and begin to use specialist vocabulary. They 
begin to understand the importance and value of religion for believers, especially other children 
and their families. Children ask relevant questions, enquire and develop a sense of wonder 
about the world, using their imaginations. They talk about what is important to themselves and 
others, valuing themselves, reflecting on their own feelings and experiences and developing a 
sense of belonging. 
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Knowledge, skills and understanding 

AT1 : Learning about religion and belief 
 
1. Children should be encouraged to: 

 
a. explore a range of religious stories and sacred writings, and talk about their meanings; 
b. name and explore a range of celebrations, worship and rituals in religion, noting similarities 

where appropriate; 
c. identify the importance, for some people, of belonging to a religion and recognise the 

difference this makes to their lives; 
d. explore how religious beliefs and ideas can be expressed through the arts and communicate 

their responses; and 
e. identify and suggest meanings for religious symbols and begin to use a range of religious 

words. 

AT2 : Learning from religion and belief 
 
2. Children should be encouraged to: 
 
a. reflect on and consider religious and spiritual feelings, experiences and concepts, such as 

worship, wonder, praise, thanks, concern, joy and sadness; 
b. ask and respond imaginatively to puzzling questions, communicating their ideas; 
c. identify what matters to them and others, including those with religious commitments, and 

communicate their responses; 
d. reflect on how spiritual and moral values relate to their own behaviour; and 
e. recognise that religious teachings and ideas make a difference to individuals, families and 

the local community. 

Breadth of study 
 
3. During the key stage children should encounter and develop the knowledge, skills and 

understanding through the following religions and beliefs, themes, experiences and 
opportunities. 

Religions and beliefs 
 
a. Christianity. 
b. Focused religion: Judaism. 
c. A different religious community with a significant local presence, where appropriate. 
d. A secular world view, where appropriate. 
 

Themes 
e. Believing: what people believe about God, humanity and the natural world. 
f. Story: how and why some stories are sacred and important in religion. 
g. Celebrations: how and why celebrations are important in religion. 
h. Symbols: how and why symbols express religious meaning. 
i. Leaders and teachers: figures who have an influence on others locally,  

nationally and globally in religion. 
j. Belonging: where and how people belong and why belonging is important. 
k. Myself: who I am and my uniqueness as a person in a family and community. 
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AT1- strands / fields 
of enquiry  

Key Stage 1 
 

1 Beliefs, teachings, 
sources  
 
 

I. Talk about beliefs (religious and non-religious).  
II. Find out about the Bible and Torah; listen to some stories from 

them.  
III. Find out about Moses and Jesus; listen to stories associated with 

them. 
IV. Recognise the importance of Moses and Jesus for Jews and 

Christians. 
2 Practices and ways 
of life  

I. Find out how Christians or Jews practice their faith within their 
community and in everyday life. 

II. Find out why their practices are important to them and what 
difference it makes to their lives. 

III. Find out about a ceremony to mark a special occasion in 
Christianity and/or Judaism. 

3 Expressing 
meaning  

I. Find out about places of worship that have significance for 
Christians and Jews and what happens there. 

II. Identify names of buildings, some key features and reasons for 
the features.  

III. Consider colour, sounds, music, food, symbols and movement 
associated with a festival. 

AT2- strands / fields 
of enquiry 
 
4 Identity, diversity 
and belonging  

I. Talk about times in life when there is cause for a celebration and 
share in a celebration. 

II. Share other experiences of living in the world.  
5 Meaning, purpose 
and truth  

I. Reflect on meaning of holy books and their stories for believers. 
II. Share with others their experiences of living in the world, listen to 

other people’s experiences. Consider beauty, pattern, shape, 
power, and other creatures in the natural world. 

III. Explore questions that are important to them including thoughts 
about what people believe about God and about their own and 
other people’s behaviour.   

6 Values and 
commitments 

I. Share their own beliefs about things which are important to them. 
II. Identify and discuss things which they value and find out what 

other people, including those with religious commitment, value in 
life.  
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Chapter 11 
 
Programme of study for Key Stage 2  

The connecting key stage 
 
Key Stage 2 is the connecting key stage in that it is designed to help children make connections 
between the six key strands / fields of enquiry. They are: 
 

 
AT1 

���� Beliefs, teachings and sources 
���� Practices and ways of life 
���� Forms of expression 

 
AT2 

���� Identity and belonging 
���� Questions of meaning, purpose and 

truth 
���� Values and commitments 
 

 
At Key Stage 2 children need to consider how people’s beliefs affect their actions and ways of 
life. They are encouraged to consider how people’s beliefs are expressed in different ways and 
how these impact on their sense of identity and belonging. Key Stage 2 also connects key 
beliefs and teachings with important questions of meaning and key values in religions and 
beliefs: 
 

•••• Why do Muslims take off their shoes to worship in the Mosque? 
•••• What do the religions tell me about creation? 

 
An important aspect of Key Stage 2 RE is helping children to recognise and understand 
similarities and differences within and between religions. They are also becoming more aware of 
the place and relevance of religion in the world today. 
 
By the end of Key Stage 2 it is hoped that children can see a fuller picture of religion in the world 
and how aspects of religion join together to form a coherent whole. 
 
As with Key Stage 1 the programmes of study, and the key themes within the breadth of study 
have been designed to promote the six key strands of learning and to ensure a balanced RE 
curriculum. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Characteristics of learning  

Throughout Key Stage 2, children learn about Christianity, Judaism, Islam and Hinduism or 
Buddhism, recognising the impact of religion locally, nationally and globally. They make 
connections between different aspects of religion and consider the different forms of religious 
expression. They consider the beliefs, teachings, practices and ways of life central to religion. 
They learn about sacred texts and other sources and consider their meanings. They begin to 
recognise diversity in religion, learning about similarities and differences both within and between 
religions and the importance of dialogue between them. They extend the range and use of 
specialist vocabulary.  They recognise the challenges involved in distinguishing between ideas of 
right and wrong, and valuing what is good and true. They communicate their ideas clearly, 
recognising other people’s viewpoints and build empathetic understanding. They consider their 
own beliefs and values and those of others in the light of their learning in Religious Education. 
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Knowledge, skills and understanding 
  

AT1 Learning about religion and belief 
 
1. Children should be encouraged to: 
 

a. describe the key aspects of religions, especially the people, stories and traditions which 
influence  beliefs and values; 

b. describe the variety of practices and ways of life in religions and understand how these 
stem from, and are closely connected to, beliefs and teachings; 

c. identify and begin to describe the similarities and differences within and between 
religions; 

d. investigate the significance of religion in the local, national and global communities; 
e. consider the meaning of a range of forms of religious expression, understand why they 

are important in religion, and note links between them; 
f. describe and begin to understand religious and other responses to ultimate and ethical 

questions; 
g. use specialist vocabulary in communicating their knowledge and understanding; and 
h. use and interpret information about religions from a range of sources. 

 

AT2 Learning from religion and belief 
 
2. Children should be encouraged to: 
 

a. reflect on what it means to belong to a faith community, communicating their own and 
others’ responses thoughtfully; 

b. respond to the challenges of commitment both in their own lives and within religious 
traditions, recognising how commitment to a religion is shown in a variety of ways; 

c. discuss their own and others’ views of religious truth and belief, expressing their own 
ideas clearly; 

d. reflect on ideas of right and wrong and their own and others’ responses to them; and  
e. reflect on sources of inspiration in their own and others’ lives. 

 

Breadth of study 
 
3. During the key stage children should encounter and develop knowledge,  

skills and understanding  through the following religions and beliefs, themes, experiences 
and opportunities. 
 

Religions and beliefs 
 

a. Christianity; 
b. Focused religions: - Judaism, Islam and Hinduism or Buddhism. 
c. A different religious community with a significant local presence, where appropriate eg 

Baha’i. 
d. A secular world view, where appropriate. 
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Themes 
 

e. Beliefs and questions: how people’s beliefs about God, the world and others impact on 
their lives. 

f. Teachings and authority: what sacred texts and other sources say about God, the world 
and human life. 

g. Worship, pilgrimage and sacred places: where, how and why people worship.  
h. The journey of life and death: why some occasions are sacred to believers, and what 

people believe about life after death. 
i. Symbols and religious expression: how religious and spiritual ideas are expressed. 
j. Inspirational people: figures from whom believers find inspiration. 
k. Religion and the individual: what is expected of a person in following a religion or belief. 
l. Religion, family and community: how religious families and communities practise their 

faith, and the contributions this makes to local life. 
m. Beliefs in action in the world: how religions respond to universal issues of human rights, 

fairness, social justice and the importance of the environment. 
 
 
 
 

 
 

 
 
Mosques in Dubai 
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AT1-Strands / fields 
of enquiry 

Key Stage 2 

1 Beliefs, teachings, 
sources  
 

I. Talk about beliefs (religious and non-religious). 
II. Find out about key beliefs of Christianity and two other 

principal religions, making comparisons.  
III. Explore the Bible and two other sacred writings from the 

two other principal religions. Find out about their origin, 
some of the stories and other writings they contain, some 
teachings, the ways in which they are treated by 
believers and influence their lives. 

IV. Learn about the lives and teachings or the significance of 
key figures in Christianity and two other principal 
religions.   

2 Practices and ways of 
life 

I. Find out about the main features, pattern and meaning of 
key acts of worship or meditation within Christianity and 
two other principal religions.   

II. Find out about the preparations, activities and feelings 
involved in making a pilgrimage. 

III. Find out about the main features of religious festivals 
within Christianity and two other principal religions.  
Including stories underlying them, reasons why they are 
celebrated, the ways they are celebrated and their 
significance for believers.  

3 Expressing meaning I. Find out about the meaning and purpose of the internal 
and external features of a place of worship in Christianity 
and two other principal religions. 

II. Investigate a ceremony in Christianity and two other 
principal religions which celebrates a landmark in life; 
find out about the rituals which take place and why.  

III. Explore the different uses of written and spoken 
language used in religion.  

IV. Explore how meaning can be communicated in verbal 
and non- verbal ways such as art, music, drama, film, 
consider the importance of symbolism.  

AT2-Strands / fields of 
enquiry 

 

4 Identity, diversity and 
belonging 

I. Reflect on the meaning of ‘dialogue’ and discuss the 
importance of dialogue between people of different faith 
or beliefs, as well as between individuals or groups 
within the same faith/belief.  

II. Explore things which are important to faith communities, 
noting similarities and differences. 

 
5 Meaning, purpose and 
truth 

I. Consider a range of creation stories including the 
Christian/Jewish account. Consider stewardship and 
creation. 

II. Identify profound questions about life and the world. 
III. Explore some religious responses to them.  

6 Values and 
commitments 

I. Explore things which they value, explaining why they are 
important to them and listen to others’ experiences. 

II. Investigate some of the ways in which beliefs and values 
underpin our society.  

III. Investigate ways in which Christianity and two other 
principal religions put into practice particular rules for 
living, reflecting on what commitment means for 
individuals and communities.   

IV. Study the lives of people from Christianity and two other 
principal religions that exemplify a religious way of life 
and reflect on how their beliefs affect(ed) their actions. 
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Chapter 12 
 
Programme of study for Key Stage 3  

The application key stage 
 
Key Stage 3 is the application key stage in which students are encouraged to apply their 
previous and new learning in Religious Education to a range of ultimate questions and ethical 
issues while retaining a balanced approach to the six key strands / fields of enquiry. They are: 
 
 
AT1 
���� Beliefs, teachings and sources 
���� Practices and ways of life 
���� Forms of expression 

 
AT2 
���� Identity and belonging 
���� Questions of meaning, purpose and 

truth 
���� Values and commitments 
 

 
Key Stage 3 RE places a greater and more demanding emphasis on questions of meaning and 
values and commitments. Key Stage 3 is a critical key stage for the development of students’ 
evaluative skills, emphasising the importance of the philosophy of religion and the impact of 
religion in the contemporary world: 
 

• How do different religious beliefs affect people’s attitudes to social issues? 
• How do the different religious views relate to my own views about right and  

wrong? 
 
As with the previous key stages, the programmes of study and the key themes in the breadth of 
study have been designed to promote the six key strands of learning and ensure a balanced RE 
curriculum. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Characteristics of learning  

Throughout Key Stage 3, students extend their understanding of Christianity and other faiths 
in local, national and global contexts. They also revisit prior learning on Hinduism and 
Judaism, applying their learning to the key themes being studied. They deepen their 
understanding of important beliefs, concepts and issues of truth and authority in religion. 
They apply their understanding of religious and philosophical beliefs, teachings and 
practices to a range of ultimate questions and moral issues. They enquire into and explain 
some personal, philosophical, theological and cultural reasons for similarities and 
differences in religious beliefs and values, both within and between religions. They consider 
how the media portray religion in the modern world. They develop their evaluative skills, 
showing reasoned and balanced viewpoints, when considering their own and others’ 
responses to religious and spiritual issues. They reflect on the impact of religion and belief 
in the world, considering both the importance of inter-faith dialogue and also the tensions 
that exist within and between religions. They interpret religious texts and other sources, 
recognising both the power and limitations of language and other forms of communication in 
expressing ideas and beliefs.  
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Knowledge, skills and understanding 

AT1   Learning about religion and belief 
 
1. Students should be encouraged to: 
 

a. investigate and explain the differing impacts of religious beliefs and teachings   
on individuals, communities and societies; 

b. analyse and explain how religious beliefs and ideas are transmitted by people, texts and 
traditions; 

c. investigate and explain why people belong to faith communities and explain the reasons 
for diversity in religion; 

d. analyse and compare the evidence and arguments used when considering issues of truth 
in religion and philosophy; 

e. discuss and evaluate how religious beliefs and teachings inform answers to ultimate 
questions and ethical issues; 

f. apply a wide range of religious and philosophical vocabulary consistently and accurately, 
recognising both the power and limitations of language in expressing religious ideas and 
beliefs; 

g. interpret and evaluate a range of sources, texts and authorities, from a variety of contexts; 
and 

h. interpret a variety of forms of religious and spiritual expression. 
 

AT2 Learning  from religion and belief 
 
2. Students should be encouraged to: 
 

a. reflect on the relationships between beliefs, teachings and ultimate questions, 
communicating their own ideas and using reasoned arguments; 

b. evaluate the challenges and tensions of belonging to a religion and the impact of religion 
in the contemporary world, expressing their own ideas;  

c. express insights into the significance and value of religion and other world views on 
human relationships, personally, locally and globally; 

d. reflect and evaluate their own and others’ beliefs about world issues such as peace and 
conflict, wealth and poverty and the importance of the environment, communicating their 
own ideas; and  

e. express their own beliefs and ideas, using a variety of forms of expression. 
 

Breadth of study 
 
3. During the key stage students should encounter and develop the knowledge, skills and 

understanding  through the following religions and beliefs, themes,  experiences and 
opportunities: 

Religions and beliefs 
 

a. Christianity. 
b. Focused religions:  Buddhism, Sikhism and Hinduism. 
c. Revisiting Islam and Judaism at an appropriate level. 
d. A secular world view, where appropriate. 
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Themes 
 

e. Beliefs and concepts: the key ideas and questions of meaning in religious and non-
religious belief systems, including issues related to God, truth, the world, human life, and 
life after death. 

f. Authority: different sources of authority and how they inform believers’ lives. 
g. Religion and science: issues of truth, explanation, meaning and purpose. 
h. Expressions of spirituality: how and why human self-understanding and experiences are 

expressed in a variety of forms.  
i. Ethics and relationships: questions and influences that inform ethical and moral choices, 

including forgiveness and issues of good and evil. 
j. Rights and responsibilities: what religions say about human rights and responsibilities, 

social justice and citizenship. 
k. Global issues: what religions say about health, wealth, war, animal rights and the 

environment. 
l. Inter-faith dialogue: a study of relationships, conflicts and collaboration within and 

between religions and beliefs. 
m. Religion and the media: how religion is portrayed in the modern world by a variety of 

media. 
 

 
 
 
Santa Monica Beach 
Remembering those of all faiths who have died in recent conflicts 
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Key Stage 3 themes 
 
Beliefs and concepts  
 
The key ideas and questions of meaning in religions and beliefs, including issues related to God, 
truth, the world, human life and life after death.  
 
Authority  
 
Different sources of authority and how they inform believers’ lives. 
 
Religion and science  
 
Issues of truth, explanation, meaning and purpose. This could include opportunities to look at 
where religion and science diverge or come together in their interpretation of the world. 
 
Expressions of spirituality 
 
How and why understanding of the self and human experiences is expressed in a variety of 
forms. This could include exploring human experiences such as suffering. For example, 
experiences of the Holocaust or genocide could raise questions about people’s abiding sense of 
meaning in the face of pain and fear. 
 
Ethics and relationships 
 
Questions and influences that inform ethical and moral choices, including forgiveness and 
issues of good and evil. 
 
Rights and responsibilities 
 
What religions and beliefs say about human rights and responsibilities, social justice and 
citizenship. 
 
Global issues 
 
What religions and beliefs say about health, wealth, war, animal rights, the environment, 
interdependence and sustainability. 
 
Interfaith dialogue 
 
A study of relationships, conflicts and collaboration within and between religions and beliefs. 
This could include exploring differences, understanding reasons for them and identifying 
compatible strands. Pupils could address differences between branches of a religious tradition, 
for example differences in worship, doctrine or practice; or differences between secular and 
traditional religious views on, for example, family life, sexuality, economics or religious pluralism. 
Collaborative projects, such as local interfaith forums, could be explored and used to form 
evaluative views on issues. 
 
Religion and the media 
 
A study of how religion is portrayed in television, newspapers, magazines, radio, documentaries 
and film. To explore how influential the media is on the opinions of individuals within society. 
Pupils could investigate the rise in Islam phobia through the possible influence of the media. 
 



 56 

 
 
AT1-Strands / fields 
of enquiry 

Key Stage 3 

1 Beliefs, teachings, 
sources  

 

I. Study some of the main beliefs of the religions selected, taking account 
of unity, difference and diversity within and between faiths. 

II. Examine and respond to the lives of founders/leaders in religions and 
world views studied. 

III. Extend their knowledge and understanding of sacred writings, including 
the role and relevance of the sacred writing within and beyond its 
religious tradition.  

2 Practices and ways 
of life  

I. Explore some elements of worship, the meanings given to them by the 
worshipping community and their impact on the thoughts and feelings 
of individual worshippers.   

II. Investigate some of the underlying themes and meanings given by 
adherents to religious festivals and celebrations.   

III. Develop their understanding of ceremonies and their significance for 
those taking part.  

3 Expressing meaning  I. Consider examples of the ways in which revelation, religious and 
spiritual experiences are important aspects of belief and commitment 
for some people. 

II. Investigate the ways in which stories and other forms of expression are 
used in religions to develop ideas, beliefs and teachings.  

III. Evaluate the effect of symbolism in a range of contexts; express their 
own ideas and responses using a variety of forms of expression. 

AT2-Strands / fields 
of enquiry  

 

4 Identity, diversity 
and belonging  

I. Consider the role of dialogue in clarifying beliefs and ideas to promote 
understanding within and between faiths and with secular viewpoints.  

II. Find out about a local or UK faith community, including its historical 
development, the work and witness of its members and how it relates 
to other denominations or groups within the same tradition, locally, 
nationally or internationally.  
 

 
5 Questions of 
meaning, purpose and 
truth  

I. Begin to explore the rationale behind adopting a theistic or non-theistic 
stance.  

II. Explore and evaluate some of the different ways in which we can find 
out about religions and people’s beliefs.  

III. Consider different opinions and views on a variety of moral issues and 
dilemmas in life and evaluate different perspectives in a sensitive and 
reasoned way. 

IV. Explore their own and others’ responses to and beliefs about some 
fundamental human experiences which may bring us joy or prompt us 
to ask profound questions.  

V. Think about religion and science as different but not necessarily 
exclusive ways of enquiring into the nature of the material and non-
material aspects of the world.  

6 Values and 
commitments  

I. Consider how beliefs and values lead to understandings of rights and 
responsibilities. 

II. Look at ways in which individuals, including themselves and groups, 
express their commitment to a particular viewpoint and consider the 
impact on others, personally, locally or globally.  

III. Study the lifestyles of key individuals (past and present) who 
demonstrate faith/beliefs and consider their influence on people, 
societies, cultures and events. Reflect on the personal costs, 
challenges and tensions of adhering to faith/belief and consider its 
impact in the contemporary world.  
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Chapter 13 
 
Religious Education 14-19 years       

The accreditation stage 
 
The 14-19 curriculum should stimulate pupils to engage with ultimate questions and issues that 
relate to the needs of the individual and local, national and global communities. Their experience 
should meet the demands of the modern world, the world of work as well as motivate and 
challenge thinking. This key stage should build on the knowledge, understanding and skills 
gained during the previous key stages.   
 
This can be done through: 
 

• active participation and involvement; 
• challenging debates; 
• in-depth investigations of religious and secular ideas on a local, national and global level; 
• using and applying knowledge to present theories and create hypotheses; and 
• creating stimulating and challenging questions. 
 

Having an in-depth and extensive knowledge and understanding of religion will foster cultural 
respect and sensitivity. It will allow students to value diversity and promote social cohesion. 
 
The 14-19 curriculum will solidify spiritual, moral, social and cultural development and stimulate 
personal responses through the discovery of worlds and values beyond the mundane. Through 
exploration, students should become illuminated using newly-understood connections and 
recognise that conclusions drawn are personal, partial and open to many interpretations. 
 
14-19 is the accreditation key stage in that the central means of assessing students’ learning in 
RE will be through accredited courses (mainly GCSE and AS/A level). It is both a legal 
requirement and an entitlement that all students (other than those withdrawn by parental 
request) study RE at Key Stage 4. RE is also statutory post-16 for students in school sixth 
forms. It is expected that all students who are capable of achieving an approved qualification in 
RE are given the opportunity to do so. At Key Stage 4 students are encouraged to take 
accredited courses which link with the designated programmes of study and give a particular 
emphasis to the study of complex philosophical and ethical issues and the ability of students to 
develop thoughtful, well substantiated conclusions to their learning in RE. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Characteristics of learning  
Throughout this phase, students apply their knowledge. They are able to analyse and 
interpret a wide range of religious, philosophical and ethical concepts in increasing 
depth. They investigate issues of diversity within and between religions, and the ways 
in which religion and spirituality are expressed in philosophy, ethics, science and the 
arts. They expand and balance their evaluations of the impact of religions on 
individuals, communities and societies, locally, nationally and globally. They 
understand the importance of dialogue between and among different religions and 
beliefs. They gain a greater understanding of how religions and beliefs contribute to 
community cohesion, recognising the various perceptions people have regarding the 
role of religion in the world.  
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Knowledge, skills and understanding 
 
AT1. Learning about religion and belief  
 
Students should be encouraged to: 
 
a. investigate, study and interpret significant religious, philosophical and ethical issues, 

including the study of religious and spiritual experience, in light of their own sense of identity, 
experiences and commitments; 

b. think rigorously and present coherent, lively, informed and detailed arguments about beliefs, 
ethics, values and issues, drawing well-substantiated conclusions; 

c. develop their understanding of the principal methods by which religions and spirituality are 
studied; 

d. draw upon, interpret and evaluate the rich and varied forms of creative expression in 
religious life; and 

e. use specialist vocabulary to evaluate critically both the power and limitations of religious 
language. 
 

AT2. Learning from religion and belief  
 
Students should be encouraged to: 
 
a. reflect on, express and justify their own opinions in the light of their learning about 

religion and their study of religious, philosophical, moral and spiritual questions; 
b. develop their own values and attitudes, to recognise their rights and responsibilities in 

light of their learning about religion; 
c. relate their learning in Religious Education to the wider world, gaining a sense of 
 personal autonomy in preparation for adult life; 
d. develop skills that are useful in a wide range of careers and in adult life generally, 

especially skills of critical enquiry, creative problem–solving, and communication in a 
variety of media; and 

e. develop a reflective, discerning and caring approach to their learning. 
 
Pupil entitlement 14-19 
 
Schools should provide RE to every student in accordance with both legal requirements and the 
learning expectations of this Agreed Syllabus. RE is a statutory subject for all registered pupils, 
including students in the school sixth form, except those withdrawn by their parents. It is not a 
requirement in colleges of further education, but must be made available in sixth form colleges 
to students who wish to take it. Whilst there is no legal requirement that students must sit public 
examinations, students deserve the opportunity to have their learning in the statutory curriculum 
subject of RE accredited. This can be through courses leading to qualifications with the title 
Religious Studies, and/or other approved courses that require the study of religion and ethics.   
In this Agreed Syllabus the requirement is that all students should have their learning in RE at 
14-19 accredited. This means that: 

 
a. for all students aged 14-16 years, at least one course in Religious Education or Religious 

Studies, leading to a qualification approved under Section 96 should be provided; and 
b.         for all students aged 16-19 years, at least one course in Religious Education or 
            Religious Studies, leading to a qualification approved under Section 96 which  
            represents progression from 14-16 should be provided. 
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In the selection of an approved qualification, schools need to ensure that the course chosen 
enables students to demonstrate their achievements in relation to the programmes of study for 
14-19 in this syllabus. Pre-16 years, nearly all students are likely to follow either entry level or a 
full/short course in RE/RS. It is recommended that the course chosen should cover both 
Christianity and at least one other religion. 
 
How can schools fulfil their requirement to provide RE to all registered students? 
 
Schools should provide a continuity of provision of RE from Key Stage 3 for all students, which 
is progressive and rigorous. Schools can make this possible by providing access to courses 
leading to qualifications that meet legal requirements regarding the study of Christianity, other 
principal religions, and other world views or philosophies, within the context of a pluralistic 
society. 
 
All courses should provide opportunities within and beyond school for learning that incorporates 
first-hand experiences and activities involving people, places and events (eg the local area, 
places of worship and community activities, public meetings, and places of employment, 
education, training or recreation). Students will have different experiences of RE according to 
the courses chosen. 
 
 

 
 

 
 

High school students celebrate The Festival of All Souls ‘The Day of the Dead ‘ 
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Chapter 14 
 
Attainment targets for level descriptions 
 
The attainment targets for Religious Education set out the knowledge, skills and understanding 
that pupils of different abilities and maturities are expected to have by the end of Key Stages 1, 
2 and 3. As with the National Curriculum subjects, the attainment targets consist of 8 level 
descriptions of increasing difficulty, plus a description for exceptional performance above level 8.  
Each level description describes the types and range of performance that pupils working at that 
level should characteristically demonstrate. Apart from their summative use, these level 
descriptions can be used in assessment for learning and formative assessment. The key 
indicators of attainment in RE are contained in: 
 
Attainment target 1   Learning about religion and belief    
Attainment target 2 Learning from religion and belief  
 
Learning about religion and belief  includes enquiry into, and investigation of, the nature of 
religion, its key beliefs and teachings, practices, their impacts on the lives of believers and 
communities, and the varying ways in which these are expressed. It also includes the skills of 
interpretation, analysis and explanation. Pupils learn to communicate their knowledge and 
understanding using specialist vocabulary. It also includes identifying and developing an 
understanding of ultimate questions and ethical issues. 

Learning from religion and belief is concerned with developing pupils’ reflection on, and 
response to, their own experiences and their learning about religions. It develops pupils’ skills of 
application, interpretation and evaluation, particularly with reference to questions of identity, 
belonging, meaning, purpose, truth, values and commitments, and provides opportunities for the 
communication of their responses. 

The level descriptions provide the basis to make judgements about pupils’ performance at the 
end of Key Stages 1, 2 and 3.  In the Foundation Stage children are expected to meet the early 
learning goals. At Key Stage 4, national qualifications are the main means of assessing 
attainment in RE. 
 

Range of levels within which the majority of 
pupils are expected to work 

Expected attainment for the majority of 
pupils at the end of the key stage 

Key Stage 1 1-3 At age 7  2 
Key Stage 2 2-5 At age 11 4 
Key Stage 3 3-7 At age 14 5/6 

Assessing attainment at the end of a key stage 
In deciding on a pupil’s level of attainment at the end of a key stage, teachers should judge 
which description best fits the pupil’s performance.  When doing so, each description should be 
considered alongside descriptions for adjacent levels. There are no national statutory 
assessment requirements in RE, but schools must report to parents on pupils’ progress in 
Religious Education. This Agreed Syllabus expects schools in East Sussex to report progress in 
terms of levels of attainment. It is important to note that not all aspects of Religious Education 
can be formally assessed (eg pupils’ spiritual awareness) but they form a central part of RE 
provision. The two attainment targets Learning about religion and belief and Learning from 
religion and belief are closely related and neither should be taught in isolation.  Assessment 
therefore needs to take place in relation to both attainment targets. 
 
 



 61 

Level descriptions 
 
The level description for Attainment target 1 – Learning about religion and belief  
refers to how pupils develop their knowledge, skills and understanding with reference to: 
 

• beliefs, teachings and sources; 
• practices and ways of life; and 
• forms of expression. 

 
The level description for Attainment target 2 – Learning from religion and bel ief  
refers to how pupils, in the light of their learning about religion, express their responses and 
insights with regard to questions and issues about: 
 

•••• identity and belonging; 
•••• meaning, purpose and truth; and 
•••• values and commitments. 

 
Attainment target 1 – Learning about religion and be lief   
Attainment target 2 – Learning from religion and belief 
 

 
 
 
 
 

 Attainment target 1: Learning about 
religion and belief  
 

Attainment target 2: Learning from 
religion and belief  

Level1 • Use some simple religious words and 
phrases to recognise and name 
features of religious life and practice.  

• Recall religious stories and recognise 
symbols, and other verbal and visual 
forms of religious expression. 
 

• Express their own experiences and 
feelings.  

• Express what they find interesting 
or puzzling. 

• Express what is of value and 
concern to themselves and to 
others. 

Level 2 • Use simple religious words and 
phrases to identify some features of 
religion and its importance for some 
people.  

• Begin to show awareness of 
similarities in religions.  

• Retell religious stories.  
• Identify how religion is expressed in 

different ways. 
 

• Ask, and respond sensitively to, 
questions about their own and 
others' experiences and feelings.  

• Recognise that some questions 
cause people to wonder and are 
difficult to answer.  

• Recognise their own values and 
those of others.  

 

Level 3 • Use a developing religious vocabulary 
to describe some key features of 
religions, recognising similarities and 
differences. 

• Make links between beliefs and 
sources, including religious stories 
and sacred texts. 

• Begin to identify the impact religion 
has on believers' lives.  
Describe some forms of religious 
expression. 

• Identify what influences them, 
making links between aspects of 
their own and others' experiences.  

• Ask important questions about 
religion and beliefs, making links 
between their own and others' 
responses.  

• Make links between values and 
commitments, and their own 
attitudes and behaviour. 
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Level 4 • Use a developing religious vocabulary 
to describe and show understanding of 
sources, practices, beliefs, ideas, 
feelings and experiences.  

• Make links between them, and 
describe some similarities and 
differences both within and between 
religions.  

• Describe the impact of religion on 
people's lives.  

• Suggest meanings for a range of forms 
of religious expression.  
 

• Raise, and suggest answers to, 
questions of identity, belonging, 
meaning, purpose, truth, values 
and commitments.  

• Apply their ideas to their own and 
other people's lives.  

• Describe what inspires and 
influences themselves and others.  

Level 5 • Use a developed religious vocabulary 
to explain the impact of beliefs on 
individuals and communities.  

• Describe why people belong to 
religions. 

• Understand that similarities and 
differences illustrate distinctive beliefs 
within and between religions and 
suggest possible reasons for this.  

• Explain how religious sources are used 
to provide answers to ultimate 
questions and ethical issues, 
recognising diversity in forms of 
religious, spiritual and moral 
expression, within and between 
religions. 

 

• Ask, and suggest answers to, 
questions of identity, belonging, 
meaning, purpose and truth, 
values and commitments, relating 
them to their own and others' lives.  

• Explain what inspires and 
influences them, expressing their 
own and others' views on the 
challenges of belonging to a 
religion. 

Level 6 • Use an increasingly wide religious and 
philosophical vocabulary to give 
informed accounts of religions and 
beliefs, explaining the reasons for 
diversity within and between them.  

• Explain why the impact of religions and 
beliefs on individuals, communities and 
societies varies.  

• Interpret sources and arguments, 
explaining the reasons that are used in 
different ways by different traditions to 
provide answers to ultimate questions 
and ethical issues.  

• Interpret the significance of different 
forms of religious, spiritual and moral 
expression. 

 

• Use reasoning and examples to 
express insights into the 
relationship between beliefs, 
teachings and world issues.  

• Express insights into their own and 
others' views on questions of 
identity and belonging, meaning, 
purpose and truth.  

• Consider the challenges of 
belonging to a religion in the 
contemporary world, focusing on 
values and commitments. 

• Evaluate the impact of religious 
practice on a believer’s life and on 
the life of the community.  
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Level 7 • Use a wide religious and philosophical 

vocabulary to show a coherent 
understanding of a range of religions 
and beliefs.  

• Analyse issues, values and questions 
of meaning and truth.  

• Account for the influence of history and 
culture on aspects of religious life and 
practice.  

• Explain why the consequences of 
belonging to a faith are not the same 
for all people within the same religion 
or tradition. 

• Use some of the principal methods by 
which religion, spirituality and ethics 
are studied, including the use of a 
variety of sources, evidence and forms 
of expression.  

 

• Articulate personal and critical 
responses to questions of 
meaning, purpose and truth, and 
ethical issues.  

• Evaluate in depth the significance 
of religious and other views for 
understanding questions of human 
relationships, belonging, identity, 
society, values and commitments, 
using appropriate evidence and 
examples. 

Level 8 • Use a comprehensive religious and 
philosophical vocabulary to analyse a 
range of religions and beliefs.  

• Contextualise interpretations of religion 
with reference to historical, cultural, 
social and philosophical ideas.  

• Critically evaluate the impact of 
religions and beliefs on differing 
communities and societies.  

• Analyse differing interpretations of 
religious, spiritual and moral sources, 
using some of the principal methods by 
which religion, spirituality and ethics 
are studied.  

• Interpret and evaluate varied forms of 
religious, spiritual and moral 
expression. 

 

• Coherently analyse and reflect on 
a wide range of viewpoints on 
questions of identity, belonging, 
meaning, purpose, truth, values 
and commitments.  

• Synthesise a range of evidence, 
arguments, reflections and 
examples, fully justifying their own 
views and ideas and providing a 
detailed evaluation of the 
perspectives of others. 

 
 
Exceptional performance (EP):   
 

Pupils investigate and distinguish different interpretations of the nature of religion, 
giving a balanced analysis of their sources, validity and significance. They evaluate 
the importance of diversity within a plural society and the extent to which the impact 
of religious and worldviews on different people, communities and societies has 
changed over time. They investigate and distinguish different interpretations of the 
meaning of language in religion in the light of philosophical questions about its status 
and function.  
 
Pupils fully develop religious, ethical and their own views of human identity and 
experience, the nature of reality and contemporary moral issues within a 
comprehensive religious and philosophical context and make independent, well-
informed and reasoned judgments about their significance. 

 
Please see additional support material for pupil friendly version 
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Developing P scales in Religious Education 
 
In 2001, QCA published Planning, Teaching and Assessing the Curriculum for Pupils with 
Learning Difficulties:  Religious Education. 
 
The performance descriptions outlined early learning and attainment before Level 1 of the 8 
level scale.  The ‘P’ scales were also in 8 steps from P1 to P8. 
 
The ‘P’ scales can be used by teachers in the same way as the National Curriculum level 
descriptions 1-8, in order to: 
 

•••• decide which description best fits a pupil’s performance over a period of time and in 
different contexts; 

 
•••• develop or support more focused day-to-day approaches to ongoing teacher assessment 

by using the descriptions to refine and develop long, medium and short-term planning; 
 

•••• track linear progress towards attainment at Level 1 in the Agreed Syllabus; 
 

•••• identify lateral progress by looking for related skills at similar levels across their subjects; 
and 

 
•••• record pupils’ overall development and achievement, for example, at the end of a year or 

a key stage. 
 
They may well be useful in mainstream as well as special schools and are exemplified using RE 
specific content in the syllabus support handbook. 
 
P scales in RE learning  
 
The first three P scales outline the types and range of general performance that some pupils 
with learning difficulties might characteristically demonstrate. 
 
P 1   I Pupils encounter activities and experiences. They may be passive or   
  resistant. They may show simple reflex responses – for example starting   
  at sudden noises or movements. Any participation is fully prompted. 
 
  II  Pupils show emerging awareness of activities and experiences. They may  
  have periods when they appear alert and ready to focus their attention on   
  certain people, events, objects or parts of objects – for example becoming  
  still in response to silence. They may give intermittent reactions – for   
  example, vocalising occasionally during group celebrations and acts of   
  worship.   
 
P 2   I Pupils begin to respond consistently to familiar people, events and   
   objects.  They react to new activities and experiences – for example, briefly  
   looking around in unfamiliar natural and man-made environments. They   
   begin to show interest in people, events and objects – for example leaning  
   towards the source of light, sound or scent. They accept and engage in   
   coactive exploration, for example, touching a range of religious artefacts   
   and found objects in partnership with a member of staff. 
 
   II Pupils begin to be proactive in their interactions. They communicate consistent 

preferences and affective responses – for example, showing that they have 
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enjoyed any experience or interaction. They recognise familiar people, events and 
objects – for example, becoming quiet and attentive during a certain piece of 
music. They perform actions, often by trial and improvement, and they remember 
learned responses over short periods of time – for example, repeating a simple 
action with an artefact. They co-operate with shared exploration and supported 
participation – for example, performing gestures during ritual exchanges with 
another person performing gestures. 

 
 
P 3  I Pupils begin to communicate intentionally. They seek attention through eye 

contact, gesture or action. They request events or activities – for example, 
prompting a visitor to prolong an interaction. They participate in shared activities 
with less support. They sustain concentration for short periods. They explore 
materials in increasingly complex ways – for example, stroking or shaking 
artefacts or found objects. They observe the results of their own actions with 
interest – for example, when vocalising in a quiet place. They remember learned 
responses over more extended periods – for example, following a familiar ritual 
and responding appropriately. 

 
 

  II Pupils use emerging conventional communication. They greet known people and 
may initiate interactions and activities – for example, prompting an adult to sing or 
play a favourite song. They can remember learned responses over increasing 
periods of time and may anticipate known events – for example, celebrating the 
achievements of their peers in assembly. They may respond to options and 
choices with actions or gestures – for example, choosing to participate in 
activities. They actively explore objects and events for more extended periods – 
for example, contemplating the flickering of a candle flame. They apply potential 
solutions systematically to problems – for example, passing an artefact to a peer 
in order to prompt participation in a group activity. 

 
P scales 4-8 in RE 
 
From P scales 4 to 8, it is possible to describe pupils’ performance in a way that indicates the 
emergence of knowledge, skills and understanding in RE.  The descriptions provide an example 
of how this can be done. 
 
P 4 Pupils use single elements of communication – for example, words, gestures, signs 

or symbols, to express their feelings. They show they understand ‘yes’ and ‘no’. They 
begin to respond to the feelings of others – for example, matching their emotions and 
laughing when another pupil is laughing. They join in with activities by initiating ritual 
actions or sounds. They may demonstrate an appreciation of stillness and quietness. 

 
 
P 5 Pupils respond appropriately to simple questions about familiar religious events or 

experiences and communicate simple meanings. They respond to a variety of 
new religious experiences – for example, involving music, drama, colour, lights, 
food or tactile objects. They take part in activities involving two or three other 
learners. They may also engage in moments of individual reflection. 
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P 6 Pupils express and communicate their feelings in different ways. They respond to 
others in group situations and co-operate when working in small groups.  Pupils 
listen to, and begin to respond to, familiar religious stories, poems and music, 
and make their own contribution to celebrations and festivals. They carry out 
ritualised actions in familiar circumstances. They show concern and sympathy for 
others in distress – for example, through gestures, facial expressions or by 
offering comfort. They start to be aware of their own influence on events and 
other people. 

 
P 7 Pupils listen to and follow religious stories. They communicate their ideas about 

religion, life events and experiences in simple phrases. They evaluate their own 
work and behaviour in simple ways, beginning to identify some actions as right or 
wrong on the basis of the consequences. They find out about aspects of religion 
through stories, music or drama, answer questions and communicate their 
responses. They may communicate their feelings about what is special to them –
for example, using role play. They begin to understand that other people have 
needs and to respect these. They make purposeful relationships with others in 
group activity. 

 
P 8 Pupils listen attentively to religious stories or to people talking about religion.  

They begin to understand that religious and other stories carry moral and 
religious meaning. They are increasingly able to communicate ideas, feelings or 
responses to experiences or to retell religious stories. They communicate simple 
facts about religion and important people in religions. They begin to realise the 
significance of religious artefacts, symbols and places. They reflect on what 
makes them happy, sad, excited or lonely. They demonstrate a basic 
understanding of what is right and wrong in familiar situations. They are often 
sensitive to the needs and feelings of others and show respect for themselves 
and others. They treat living things and their environment with care and concern. 

 
 
Please see Part 3 and additional support material for pupil friendly version 

 

 
 
The Creation Story – Roselands Infant School 



 67 

Acknowledgements 
 
Thanks are expressed to the members of the Agreed Syllabus Conference, the many colleagues 
in East Sussex schools and the School Improvement Service who have commented 
constructively on this syllabus at various stages of its development, and also the teachers who 
were members of the working groups. 
 
Contributors to this Agreed Syllabus 
 
Members of the Agreed Syllabus Conference: 
 
Group A : 
Dr Taleb Durgahee (Islamic Community of East Sussex) 
Mr Kevin Fossey (Buddhist Community) 
Ms Ros Gillies (Diocese of Arundel & Brighton) 
Ms Lienna Gomm (Religious Society of Friends) 
Dr Brian Hick (Unitarian Church) 
Mr Martyn Relf (New Churches) 
Imam Dr Abdulijalil Sajid (Muslim Council for Religious and Racial Harmony UK) 
Father David Smith (Russian Orthodox Church, Diocese of Sourozh) 
Mrs Rebecca Stutters (Baha’i Community) 
Dr Brenda Vance (United Reformed Church) 
 
Group B: 
Revd Derek Bastide (The Church of England) 
Dr Paul Kitchenham (The Church of England) 
Mr Martin Lloyd (The Church of England) 
Mrs Pat Lock (The Church of England) 
 
Group C: 
Ms Jill Bell (NUT) 
Mr John Court (ASCL) 
Mr Beverley Devaux (NASUWT) 
Mr Andrew Jervis (NAHT) 
Mr Mike Rundle (ATL) 
 
Group D: 
Councillor Brian Gadd 
Councillor Matthew Lock 
Councillor Pat Rodohan 
Councillor Richard Stogdon 
Councillor Trevor Webb 
 
Also present: 
Susan Thompson and Lilian Weatherley – RE Advisers to SACRE and ASC  
Connie Hughes and Lesley Wickham - Primary Advisers to Standards Learning and 
Effectiveness Service 
Rebecca Hayes and Margaret Cutting– Clerks to SACRE 
Cathy Abbey – Secretary for Standards, Learning and Effectiveness 



 68 

 
Members of Agreed Syllabus working parties: 
 
Primary Teachers: 
Lois Burton – Willingdon Primary School 
Ellie Clare-Waler – Grays Infant School 
Lucy Cooper-Breeds – Wadhurst CE Primary School 
Alisa Vinson – Pebsham Primary School 
 
Secondary Teachers: 
Annie Bryden – Saxon Mount School 
Paul Kitchenham – Helenswood School 
Marcia Kizwini – Peacehaven Community School 
Mike Rundle – Priory School 
 
Also present at the working parties: 
Susan Thompson and Lilian Weatherley – RE Advisers to SACRE 
 
 




